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May, 2002

Dear State Applicant:

Thank you for your interest in the Teacher Quality Enhancement Grant
Program administered by the U. S. Department of Education. These grant
opportunities come at a time when it is more important than ever before that we
focus on the quality of our Nation’s teaching force. Many of America’s
communities face daunting challenges as they seek to provide a high-quality
education for all children that will prepare them for the 21st century. The new
grant programs offer an opportunity to meet these challenges by helping to
ensure that no child is left behind for want of an opportunity to learn from
caring, well-prepared teachers.

The three Teacher Quality Enhancement Grant Programs authorized by Title |1
of the Higher Education Amendments of 1998 - State Grants, Partnership
Grants for Improving Teacher Education, and Teacher Recruitment Grants -
seek to make lasting changes in the ways we recruit, prepare, license, and
support teachers. States are eligible to apply for grants under two of the
Teacher Quality programs: State Grants and Teacher Recruitment Grants.
Awards under both of these programs may be made for up to three years.
States may also serve as secondary applicants on Partnership Grants, which
are awarded for up to five years.

The Teacher Quality Enhancement Grants Program has been allocated $33.8
million for new awards under the State Grant Program in FY 2002. The
Department estimates that it will make approximately 10 awards. The average
award is expected to be $3.4 million per year.

This application package is designed for use by States to apply for FY 2002
State Grants (CFDA No. 84.336A). Application information, instructions, and
forms can be found within this booklet. Please review the entire application
package carefully before preparing and submitting your application to the
Department’s Application Control Center. A separate application package is
available for the Teacher Recruitment Grants Program. There will be no
Partnership Grant competition in FY 2002.

The closing date for State Grant applications will be July 1, 2002. Upon
receipt of your application, the Department’s Application Control Center will
assign it an application identification number, which will be returned to you via
a notification of receipt. Please refer to this number in any further
correspondence concerning your application.



All applications will be reviewed and ranked by panels of experts based

on the selection criteria contained in this application package. The Department
requires submission of an original and two copies of an application. However,
we strongly encourage you to submit an original and three copies of your
application.

The Department anticipates that State Grant awards will be announced by
August 2002. For further information concerning this program or the
application process, please use our web site at
http:www.ed.gov/offices/OPE/heatqp/. If you have a specific question, please
contact our program office at:

Teacher Quality Enhancement Grants Program
U.S. Department of Education

Office of Postsecondary Education

Telephone: 202/502-7878

Fax: 202/502-7699

E-mail: teacherquality@ed.gov

Again, thank you for your interest and for your commitment to improving the
quality of teaching in America.

Sincerely,

Suzanne Ulmer, Director
Teacher Quality, Child Care and
Disabilities Programs



Teacher Quality Enhancement Program
Intent to Submit Application

Type of Grant: State

The Department will use an outside peer review process to evaluate applications
for its Teacher Quality Enhancement Grant Programs, and to identify
applications to be recommended for award. The quality of that process will
depend, in part, on the Department’s ability to secure an appropriate number of
reviewers, accommodations for them, and space in which they will work. The
Department’s ability to do this will depend, in turn, upon advance knowledge of
the approximate number of applications it will receive.

For this reason, if your State intends to apply for funding under the State Grant
Program, we ask that you provide the Department with the following
information:

Name of (Primary) Applicant Institution:

Contact Name, Title, and Office:

Address:

City, State, Zip Code:

Telephone:

Fax:

E-mail:

Please return this form on or before May 31, 2002, to:

Brenda Shade

Teacher Quality Grant Programs
U.S. Department of Education
1990 K Street, N.W.

Room 6148

Washington, DC 20006-8525
Fax: 202/502-7699
E-mail: keacherquality@ed.gov. |

The Department will use this information for planning purposes only. It will not
be used in the review of your application. If you inform the Department of your
intent to apply but subsequently decide not to do so, please notify the Department
accordingly.


mailto:teacherquality@ed.gov

THE CHALLENGE:
ENSURING A HIGH-QUALITY TEACHING FORCE
FOR OUR NATION'S CLASSROOMS

Teaching is the essential profession, the one that makes all other
professions possible. Although higher standards for student
performance, improved curricula and assessments, and safe schools
have a vital place on the Nation’s school reform agenda, without well-
prepared, caring, and committed teachers, not even the highest
standards in the world will ensure that our children are prepared for the
challenges and opportunities of the 21st century.

Accordingly, what teachers know and are able to do is of critical
iImportance. Yet we face numerous challenges to ensure a high-quality
teaching force throughout our nation. The increasing enrollments and
accelerating teacher retirements that are expected in the coming years
will lead to unprecedented hiring demands in the profession. America’s
schools may need to hire 2.2 million teachers over the next decade, more
than half of whom could be first-time teachers. As classrooms grow
more challenging and diverse, and as more students with disabilities are
educated in general classrooms, these teachers will need to be well
prepared to teach all students to the highest standards. Teachers need
to be prepared to provide effective instruction across the full range of
student abilities.

The need for greater numbers of well-prepared teachers is particularly
pressing for schools in high-poverty areas. Despite this recognized need,
new teachers often begin their teaching careers with too little academic
background in the subjects they will teach, limited technological skills,
an insufficient amount of school-based teaching experience prior to
graduation and licensure. Furthermore, they generally have minimal
support in their first few years of teaching from veteran teachers, school
administrators, and the teacher preparation schools from which they
graduated.

Contemporary classrooms and social conditions confront teachers with a
range of complex challenges. These include identifying and meeting the
needs of students who have difficulty adapting to the school environment
and may be at-risk of violent behavior. New education goals and tougher
standards, more rigorous assessments, greater interest in parental
involvement, and expanded use of technology increase the knowledge
and skills that teaching demands.



State licensure and certification systems often compound these
problems. Some are built upon low expectations, limited accountability,
and a lack of system-wide responsibility for the quality of teacher
preparation, or for the results of existing licensure and certification
policies. Consequently, States quite frequently do little to ensure that
new teachers are well prepared to help all children succeed, including
students across the range of abilities.

Although challenges such as these can be daunting, they provide an
opportunity for making dramatic improvements in the ways we recruit,
prepare, license, and provide on-going support for teachers. It had been
nearly 30 years since the Federal government last made a major
investment in teacher recruitment and preparation. The three Teacher
Quality Enhancement Grant Programs in Title 1l of the Higher Education
Act give us another historic chance to effect positive change in the
quality of teaching in America.



FACING THE CHALLENGE:
THE TEACHER QUALITY ENHANCEMENT
GRANTS PROGRAM

Each of the Teacher Quality Enhancement Grant programs brings a
unigque approach to improving teacher education throughout our Nation.
A brief description of how each program will face the challenge follows:

State Grants seek to promote statewide teacher education reform
activities through the linkage of K-12 and higher education institutions
and systemic policy and practice changes in areas such as:

teacher licensing and certification;

State and higher education accountability for high-quality teacher
preparation;

improved content knowledge for subject area preparation;
improved teaching skills;

infusion of technology into curriculum and teaching;

enhanced school-based clinical experiences;

extended mentoring of new teachers;

teacher recruitment for high-need schools;

meaningful accountability for teacher performance; and
high-quality professional development opportunities for new and
existing teachers.

Teacher Recruitment Grants seek to assist in reforms at the State and
local levels by:

being vital catalysts that stimulate successful efforts to recruit highly
competent teachers who agree to work in high-need local educational
agencies (LEAS);

supporting the efforts of the States and partnerships to reduce the
shortages of qualified teachers so that all students, especially those in
high-need school districts, have the teachers necessary to ensure that
they can achieve to challenging content and performance standards;
and

offering alternative routes into teaching for those coming to the
profession from other careers or educational backgrounds and
resulting in high-quality teachers entering the classroom from
nontraditional backgrounds.

Partnership Grants for Improving Teacher Education seek to promote
reforms in teacher preparation by:

strengthening the vital role of K-12 educators in the design and
implementation of effective teacher education programs;



increasing collaboration among the administrators and faculty of
higher education institutions’ schools of arts and sciences and
education;

developing programs that involve university- and partnership-wide
commitment to improving K-12 student learning and achievement;
producing teachers with a greater command of academic subijects,
and the skills to teach them;

immersing student teachers in intensive clinical experiences,
preparing them to work with diverse student populations; and
providing induction period support and professional development
opportunities.



STATE GRANTS PROGRAM OVERVIEW

The State Grants Program offers a unique opportunity to support far-
reaching efforts to redesign teacher education. Through the policy
leadership of Governors, State legislatures, Chief State School Officers,
State higher education system heads, and all other important partners,
the Teacher Quality Enhancement State Grants Program can assure the
statewide support so essential to bringing about the important policy
changes needed in teacher recruitment, preparation, licensing, and
certification. States will be in the position to increase the expectations
for newly state-certified and licensed teachers as well as test for and
reward high-quality teaching. Thus, States can ensure that only
teachers achieving excellence in their pedagogical and content knowledge
will be teaching in our Nation’s schools.

ALLOWABLE USE OF FUNDS

The State Grants Program is a competitive process. Each State may
develop a program application that focuses on activities it chooses to
conduct in one or more broad priority areas (see section 202(d) of the
Higher Education Act); applicants will then compete against each other
for funds. The critical areas on which a State may focus are:

» Teacher licensure, certification, and preparation policies and
practices, including rigorous alternative routes to certification,;

* Implementing reforms that hold institutions of higher education
with teacher preparation programs accountable for preparing
teachers who are highly competent in academic content areas and
possess strong teaching skills;

» State policies and procedures that encourage wholesale redesign of
teacher preparation programs, in collaboration with the schools of
arts and sciences and using models that include stronger academic
content in teacher education programs;

» State efforts that lead to improved linkages between higher
education institutions and K-12 schools, with more time spent in
K-12 classroom settings by college faculty and teacher education
students and greater use of technology in the teacher education
programs;



The use of new strategies to attract, prepare, support and retain
highly competent teachers in high-poverty urban and rural areas;

The redesign and improvement of existing teacher professional
development programs to improve the content knowledge,
technology skills, and teaching skills of practicing teachers;

Improved accountability for high-quality teaching through
performance-based compensation and the expeditious removal of
incompetent or unqualified teachers while ensuring due process;
and/or

The development and implementation of efforts to address the
problem of social promotion and to prepare teachers to deal with
the issues raised by ending social promotion, thereby helping all
children, including students with disabilities, to succeed.

COMPONENTS OF CHANGE FOR
STATE GRANT APPLICATIONS

To implement successful programs, the following elements are important
in order to achieve the objectives of the Teacher Quality Enhancement
State Grants Program:

Leadership and Partners: Commitment from the State’s chief
executive and other key legislative, education and higher education
leaders that these systemic policy and practice changes are top
priorities—as shown by their direct involvement.

Systemic Change and Policy Alignment: Coordinated activities
in the State through collaboration between the State education and
higher education agencies, as well as the alignment of other policy
and practice activities that further the cause of comprehensive
reform at the State level and speed up the pace at which these
changes occur.

Sustainability: Continued support of projects after federal
funding ends. The demonstrated commitment of appropriate
entities to such support will be required as evidence that projects
will be institutionalized.



LEADERSHIP AND PARTNERS

Effective State projects have partners. While the Governor of the State or
the agency that licenses or certifies teachers will be the lead applicant
under the Title 1l statute, substantial change at the State level requires
the involvement of others such as:

» State higher education systems
» State K-12 systems

e community college systems

» professional standards boards
* teacher unions

* parent organizations

* business groups

State projects that focus on substantial changes to the statewide K-16
system will have key partners working together to address the teacher
quality and shortage problems. High-quality proposals will explain in
specific ways how the partners will coordinate a broad range of activities
in their State, through collaboration across the K-16 system and by the
alignment of policies and practices that further comprehensive reform at
the State level.

Effective projects will have real partnerships between State higher
education and K-12 education systems, and with other relevant players,
enabling them to create and sustain support systems for preservice
students and new teachers. Applications should provide concrete
evidence of continuing efforts to address the teacher quality and teacher
shortage issues, with the strongest proposals being those which
permanently change the ways teachers are trained and supported.
Applications should include specific information about the number of
prospective teachers who will be served by the project. Outcomes ought
to be clear and detailed, and should result from a comprehensive and
thorough approach to the issues of teacher quality and shortages. State
projects should result in meaningful accountability systems for teacher
preparation institutions, as well as high-quality teacher assessment and
licensure practices. All of these should be linked directly to the goal of
improved achievement for every student.

SYSTEMIC CHANGE AND POLICY ALIGNMENT

Project goals and activities should be driven by the needs of schools and
of K-12 students. Essential partners should have meaningful roles, with



the project vision focused clearly on K-12 student achievement and high-
quality teaching. Proposals that seek significant and lasting systemic
changes will lead to major improvements in the quality of teachers
produced within the State. Applications should focus on the impact of
the project in terms of the depth and breadth of change, how the changes
will be lasting ones, and the impact on the supply of well trained and
highly qualified teachers in the State served by the project. Proposals
should offer concrete plans and implementation details on how these
changes will take place and how they will be institutionalized.

Strong proposals will demonstrate a clear and consistent focus on K-12
student achievement throughout the narrative. This strong focus on
student achievement should be evident in proposal discussions of State
licensure and certification policies, teacher education program content,
the system for providing support services to new teachers once they enter
the classroom, and efforts to hold higher education institutions
accountable for the quality of their programs. Peer reviewers will also
look for this focus in the proposal sections on outcomes and evaluation
activities.

The project focus should be on key policies and practices that result in
high-quality teacher preparation throughout the State. It should
concentrate on permanent policies and practices that address these
Issues, so that when funding from Title 1l ends, the State will continue to
produce and support high-quality new teachers for its schools and their
students. Proposals should provide specific details about how they will
build capacity to achieve these lasting changes.

The State Teacher Quality Enhancement project should be connected
with other statewide teacher quality activities through explicit policy or
practice linkages and should tie all partners together in an organized
manner. For States in the beginning stages of this work and seeking
start-up support from Title 11, proposals should demonstrate awareness
of the need to build these cross-connections and offer a credible
commitment to implement these linkages as the project develops. This
alignment of policies and spending priorities is an essential test of the
commitment to build a strong project and to sustain it beyond the Title Il
support period. Proposals should provide detailed evidence of their
commitment to align the expenditure of their own funds to funds
expended for the Title Il project. This can mean, for instance, changing
the priorities of existing programs so that they, in turn, address similar
teacher quality efforts. This could occur through the reallocation of other
federal funds, as well as the redirection of State education funding
programs or of money available to the higher education partners.



SUSTAINABILITY

Projects should propose to make permanent changes within the State
they seek to serve. Those funded by Title Il are expected to have a
credible strategy for institutionalization once federal support ends.
Strong proposals will demonstrate this by describing in clear terms the
steps taken to ensure that project work will not cease when federal
support is over. The proposal should clearly spell out what activities will
take place once the grant is awarded to promote institutionalization
beginning in Year 1 and continuing throughout the life of the project.
Proposals should identify ongoing funding sources that are specifically
committed to the project after the grant period, or discuss specific steps
that will be taken to seek these funds. Details should be included such
as: specific amounts of money; clear support from key leaders; a specific
timeline to ask for or acquire money; and detailed language from
partners about using their own funds to continue the project.

The Teacher Quality Enhancement Program defines institutionalization
in these terms:

* Project work does not stop when federal funding ends;

» The partners continue to fund the activities past the end of the grant
period; and

* There is a clear and unmistakable commitment to continue
implementing comprehensive programs once the grant period is over
and to allocating the resources necessary to do this work successfully.

The project must commit its own resources—including funds, personnel,
and time—during the three years of grant support and after grant
funding has ended. Proposals should provide convincing evidence that
the resources proposed as a match by each of the partners reflect
commitment to substantial change within each partner organization and
by the State as a whole. This ought to include a demonstrated
commitment by State leaders to comprehensive reform that cuts across
the entire K-16 system. There should be a clear and unmistakable
willingness to allocate the resources necessary to continue statewide
systemic reform once the grant period is over.



TEACHER RECRUITMENT COMPONENT WITHIN
A STATE GRANT APPLICATION: AN OVERVIEW

The Teacher Recruitment component of a Title 1l application will permit
those receiving grants to address the challenge of America’s teacher
shortage by making significant and lasting systemic changes to the ways
that teachers are recruited, prepared and supported as new teachers in
high-need schools. It is the goal of Title 1l to see that these systemic
changes lead to important improvements to the supply of well-trained
and highly qualified teachers. In order to meet the Title Il challenge
effectively, States that choose to include teacher recruitment components
in their applications are strongly encouraged to focus on several key
elements as they design their projects.

Applicants should identify, with strong input from LEAs, the critical
needs of the participating high-need LEAs for recruiting and preparing
highly competent teachers. Specific details about the high-need districts
that will be served by the project should be included in the proposal.

The LEAs should be in the same geographic area or the same State as
the partner higher education institutions. There should be evidence of
real partnerships between the organizations involved in the proposed
project: between the higher education institutions and the schools, or
between State higher education and education systems. Furthermore,
evidence of the LEA commitment to hire qualified scholarship recipients
ought to be clearly explained in the proposal.

The Department is particularly interested in receiving applications that
focus their efforts on recruiting students from disadvantaged and
underrepresented groups to become teachers in high-need LEAs and
schools. The interest in applications that present this focus is due to the
growing gap between the diversity of the student population and the
composition of the teaching force.

Applicants should identify pools of potential teachers who can meet the
LEAs’ needs. Examples of successful efforts will include projects that
focus on the recruitment of teachers from disadvantaged backgrounds,
paraprofessionals, second career professionals, Peace Corps volunteers,
retired military personnel, and teachers hired under emergency
certifications or currently teaching without full certification.

The availability of scholarship assistance will be a very useful tool in
attracting well-qualified individuals to become teachers in these high-
need schools. Because of this, the Department is particularly interested
in receiving proposals that would provide scholarship support for
prospective teachers.
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Applicants are strongly encouraged to design high-quality teacher
preparation and induction programs that set high standards for teaching
and reflect up-to-date knowledge of research and best practice known
across the country. The proposal submitted to the Title Il program
should explain how the applicant will ensure that students enrolled in
teacher preparation programs, whether receiving scholarships or not, will
receive high-quality instruction in participating teacher preparation
programs. Among the skills teachers should be prepared to have are to
identify and assist students having difficulty adapting to the school
environment who may be at-risk for violent behavior. The project should
also address technology in the training of teachers. Given the rapidly
changing demographics of our country and the belief that all children
can achieve to high State and local content and performance standards,
funded projects are expected to prepare teachers to work with diverse
student populations.

The Department of Education seeks to fund projects that have credible
institutionalization plans so that when Title Il funding phases out, the
work we have helped to start will continue and will be sustained. Project
activities are expected to improve the capacity of the participating LEA(S)
to hire and retain qualified teachers. Strong proposals will demonstrate
sustainability by describing in clear terms the steps that applicants will
take to continue to fund project activities past the end of the grant
period.

Applicants with Teacher Recruitment components in their projects are
strongly encouraged to focus on the key elements of a strong proposal
outlined above. The Title Il statute of the Higher Education Act (HEA)
also sets out specific requirements that each applicant must address
when developing its proposal. These specific HEA requirements, as well
as a fuller discussion of the elements of a strong Teacher Recruitment
project, are described in the Other Vital Program Information section
of this guide.

11



EFFECTIVENESS OF PROJECT ACTIVITIES

States will be required to submit a work plan as part of their application.
The work plan should be in the application appendices and outline
objectives, activities, benchmarks, responsible parties, timelines,
outcomes and measures. The items that an applicant proposes to use
for each year of the grant will determine whether project activities will be
effective in meeting the Title Il program’s overall goals.

Proposals should provide clear descriptions of these items so that
reviewers can easily determine what activities will take place, who is
responsible, the evidence that will show whether the project has met its
objectives successfully, and by when each key objective will be achieved.
There should be no doubt about where the project is going, how it will get
there, and what will be done along the way to achieve project objectives.

Vague descriptions or general statements without details may be an
indication that the project has trouble defining, or will have difficulty
producing, tangible, important accomplishments during the funding
period. Proposals that include clear objectives, benchmarks, responsible
parties, timelines, outcomes and measures are more likely to be
successful.

Please see the appendix to this booklet for further details on work plans
and outcomes.
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SELECTION CRITERIA FOR
STATE GRANT PROGRAM APPLICATIONS

Once applications have been submitted, a panel of peer reviewers will
read and score them. Panels will determine which applications are of
sufficiently high quality to recommend for funding by applying the State
Program Selection Criteria. It is important, therefore, that applicants
write and organize their proposals according to the Selection Criteria
provided below.

The Secretary will select for funding those applications that are of
highest overall quality. In determining which applications to recommend
for award, peer reviewers will assign each application up to 115 points
using the following Selection Criteria and competitive preference. The
applicant should prepare the narrative to respond to the Selection
Criteria in the order in which they are listed. Selection criteria related to
teacher recruitment activities are added in brackets for those applicants
whose State grant proposal will include a teacher recruitment
component. These applications must also address the main selection
criteria, and they will be scored on how well they respond to the State
teacher quality and teacher recruitment components of the Title Il
program.

The relative weights for each of the first four scoring sections and
the individual weighted selection criteria within each will be used
by the peer reviewers to assign an overall score to each
application. The fifth scoring section provides a statutory
competitive preference whereby an applicant may earn up to an
additional 15 points.

1. Quality of Project Design (40 total points)
2. Significance (30 total points)
3. Quality of Resources (15 total points)
4. Quality of Management Plan (15 total points)
5. Statutory Provision/Competitive Preference (15 total points)

Preference for Empowerment Zones
and Enterprise Communities (tie breaker)

13



DETAILED SELECTION CRITERIA

1. Quality of Project Design (40 total points)

A. The extent to which the project design will result in systemic change
in the way that all new teachers are prepared and includes partners
from all levels of the education system.

[Applicants whose proposals contain a Teacher Recruitment component
should also address systemic changes in the ways that new teachers
are recruited, supported and prepared.]

10 points

B. Whether the Governor and other relevant executive and legislative
branch officials, the K-16 education system(s) and the business
community are directly involved in and committed to supporting the
proposed activities.

8 points

C. Whether project goals and performance objectives are clear,
measurable outcomes are specified, and a feasible plan is presented
for meeting them.

8 points

D. The likelihood that the project will initiate or enhance and supplement
systemic State reforms in teacher recruitment, preparation, licensing,
and certification.

[Applicants whose proposals contain a Teacher Recruitment component
should also address systemic efforts to recruit, support and prepare
prospective teachers from disadvantaged backgrounds.]

6 points

E. The extent to which the State applicant will ensure that a diversity of
perspectives is incorporated into operation of the proposed project,
including those of parents, teachers, employers, academic and
professional groups, and other appropriate entities.

4 points

F. Whether the project design is based on up-to-date knowledge from

research and effective practice.
4 points
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. Significance (30 total points)

. The extent to which the proposed project involves the development or
demonstration of promising new strategies or exceptional approaches
in the way new teachers are recruited, prepared, certified, and
licensed.

6 points

. Project outcomes that lead directly to improvements in teaching
quality and student achievement as measured against rigorous
academic standards.

8 points

. Substantial evidence that the State has specific plans to
institutionalize the project after federal funding ends.

[Applicants whose proposals contain a Teacher Recruitment component
should also address continued recruitment, scholarship assistance,
preparation and support of additional cohorts of new teachers.]

12 points

. Whether project strategies, methods, and accomplishments are

replicable so that other states may benefit from them.
4 points

. Quality of Resources (15 total points)

. Support available to the project, including personnel, equipment,
supplies, and other resources is sufficient to ensure a successful
project.

[Applicants whose proposals contain a Teacher Recruitment component
should also address the amount of scholarship assistance for students
from federal and non-federal funds, the number of students who will
receive scholarships, and how those students will benefit from high-
guality teacher preparation and an effective support system during
their first three years of teaching.]

5 points

. Budget costs that are reasonable and justified in relation to the
design, outcomes and potential significance of the project.
5 points

. The extent to which the applicant’s matching share of the budget
costs demonstrates a significant commitment to successful

15



5.

completion of the project and to project continuation after federal

funding ends.
5 points

. Quality of Management Plan (15 total points)

. The extent to which the management plan, including the work plan, is

designed to achieve the goals and objectives of the project, and

includes clearly defined activities, responsibilities, timelines,

milestones and measurable outcomes for accomplishing project tasks.
8 points

. The adequacy of procedures to ensure feedback and continuous

improvements in the operation of the proposed project.
3 points

. The qualifications, including training and experience, of key personnel

charged with implementing the project successfully.
4 points

Statutory Provision/Competitive Preference (15 total points)

The Secretary determines the extent to which the State’s proposed
activities in any one or more of the following statutory priorities are likely
to yield successful and sustained results. Applications can receive up to
15 points on any one of these items. Proposals do not need to address
all three priorities in order to obtain 15 points.

1.

Initiatives to reform State teacher licensure and certification
requirements so that current and future teachers possess strong
teaching skills and academic content knowledge in the subject areas
they will be certified or licensed to teach;

Innovative reforms to hold higher education institutions with
teacher preparation programs accountable for preparing teachers
who are highly competent in the academic content areas and have
strong teaching skills; and/or

Innovative efforts to reduce the shortage (including the high

turnover) of highly competent teachers in high-poverty urban and
rural areas.
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Preference for Empowerment Zones
and Enterprise Communities (tie breaker)

In the event that the peer reviewers’ use of these Selection Criteria
results in an equal ranking among two or more applicants for the last
available award, the Department will select the applicant whose
activities will focus (or have most impact) on LEAs and schools located in
one (or more) of the Nation’s Empowerment Zones and Enterprise
Communities. Therefore, States that propose specific project activities to
benefit LEAs and schools in an Empowerment Zone or Enterprise
Community should identify this fact in the appendices to their
applications.
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OTHER VITAL PROGRAM INFORMATION
1. Who is eligible to apply for State Grants (Fiscal Agent)?

According to section 103(16) of the HEA which defines the term “State,”
any of the following entities may apply for a State Grant: the States of the
United States, the Commonwealth of Puerto Rico, the District of
Columbia, Guam, American Samoa, the United States Virgin Islands, the
Commonwealth of the Northern Mariana Islands, and the Freely
Associated States (the Republic of the Marshall Islands, the Federated
States of Micronesia, and the Republic of Palau).

2. Who is required to be the Lead Applicant?

State Grants Program applications must come from the Governor or that
individual, entity, or agency which the State constitution or law
designates to be responsible for teacher certification and preparation
activity. If there is more than one entity responsible for these two
activities, the proposal must be submitted jointly. In these cases, the
Governor’s support may be pivotal to assuring the necessary leadership
for the reform efforts. When the Governor is not the lead applicant, it is
the applicant’s responsibility to provide information that clearly states
the lawfully designated individual, entity or agency responsible for these
areas. See Section 202(b) and (d) of the HEA.

3. What is the maximum project period and amount of funding for
which States may apply?

Each State may propose activities for a project period of up to three
years. The Department anticipates that for the Fiscal Year (FY) 2002
competition, approximately $33.8 million will be available for new State
Grant awards and that approximately 10 awards will be made. The
average award is expected to be $3.4 million per year.

One Time Award: By law (Section 205(a)(2) of the HEA), States may
receive only one three-year grant award under the State Grants program.

4. What are the State’s matching requirements?

By law (section 205(c)(1) of the HEA), any State receiving a grant must
contribute, from non-Federal sources, an amount equal to 50% of the
yearly grant award to carry out project activities. This contribution may
be in cash or in kind.
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Regarding In-Kind or In Cash Contributions from States:

This non-Federal contribution from States can be either in cash or
in-kind; however, peer reviewers may consider that a substantial
cash match demonstrates a stronger commitment to
institutionalization than matches which contain a substantial
portion of in-kind contributions. Because readers are likely to
respond positively to a match that exceeds the minimum statutory
requirement detailed in the previous paragraph, thereby positively
affecting a proposal score, applicants will be held to the match
percentage that they initially propose in their applications.

5. What are the requirements to describe annual project activities?

As applicants respond to the State Selection Criteria, section 75.112 of
the Education Department’'s General Administrative Regulations
(EDGAR) requires them to include both the time period for each year of
the project and provide “a project narrative that describes how and when,
in each budget period of the project, the applicant plans to meet each
objective of the project”. This “time line” information should be included
as part of the work plan that will be submitted with the appendix
materials. It may be in chart form, but it is still subject to the 12 point
font-type and double-space guidelines of the full proposal.

6. What are the Title Il Statutory Requirements for a Teacher
Recruitment component within a State application?

The Title 1l statute of the Higher Education Act (HEA) sets out specific
requirements that each applicant must address when developing its
proposal for Teacher Recruitment funds. These specific requirements are
listed below.

1. How the partnership or State, and any others with which they will
carry out grant activities, have determined the most critical teaching
needs of the participating high-need LEA(S).

2. What activities will be carried out to meet these critical needs;
When addressing the project activities that must be
implemented, by law every applicant that receives a Teacher

Recruitment Program grant must either include the three
items in (A-C) or ensure that they meet the requirements of (D).
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A. Provide scholarships to help students pay the costs of
tuition, room, board, and other expenses of completing a
teacher preparation program;

B. Provide support services (which may include academic
advice and counseling, tutorial services, mentoring, child care,
and transportation) that scholarship recipients need to
complete postsecondary education programs; and

C. Provide follow-up services to former scholarship recipients
during their first three years of teaching.

or

D. Develop and implement effective mechanisms to ensure
that LEAs and their high-need schools are able to effectively
recruit highly qualified teachers.

3. How the applicant meets eligibility requirements; and

4. The plan for institutionalizing grant activities once federal funding
ceases.

Where States or partnerships provide scholarship assistance, they
determine the funding level and number of scholarships according to
project goals and student needs.

7. What are the key elements of a Teacher Recruitment component
within a State application?

Applicants with Teacher Recruitment components in their projects are
strongly encouraged to focus on the following key elements in designing
their applications. It is acknowledged that there is some overlap between
the above statute requirements and the program elements detailed
below. The key elements are drawn from the statute and from the
experience of soliciting and selecting awardees in the first round of the
Title 11 grant competition.

A. Applicants should identify, with strong input from the LEAS,
the critical needs of the participating high-need LEAs for
recruiting and preparing highly competent teachers, and provide
specific details about the high-need districts that will be served.
These details should include such information as teacher turnover rates;
shortages in specific discipline and geographic areas; mismatches
between student demographic distribution and demographics of the
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teaching force in a school, district or state; and numbers of teachers with
emergency certificates or who teach out of field.

The Department is particularly interested in receiving applications that
focus their efforts on recruiting students from disadvantaged and
underrepresented groups to become teachers in high-need LEAs and
schools. The interest in applications that present this focus is due to the
growing gap between the diversity of the student population and the
composition of the teaching force.

The LEAs should be in the same geographic area or the same State as
the partner higher education institutions, and there should be evidence
of real partnerships between the organizations involved in the proposed
project: between the higher education institutions and the schools, or
between State higher education and education systems. Furthermore,
there should be evidence of the LEA commitment to hire qualified
scholarship recipients. The proposal should document the need for
teachers in shortage areas in the participating districts, and explain why
project activities are expected to increase the number of students at
participating institutions preparing to teach in high-need school districts.
It should also describe how teacher recruitment activities will enhance or
supplement any existing efforts the applicant has in place to recruit
competent teachers to teach and remain in high-need LEAs and schools.

If applicable to the project design, the proposal should also discuss
commitments by partner school districts, and school districts
participating in a State project, to hire qualified scholarship recipients for
positions at their high-need schools. The proposed project should result
in permanent policies and practices that address the shortage of
qualified teachers so that when Title Il funding ends, the funded
applicant will continue to produce and support new teachers for these
high-need districts. Proposals should also provide specific details about
how they will build capacity to achieve these lasting changes.

B. Applicants should identify pools of potential teachers who can
meet the LEAS’ needs. Examples of successful efforts will include
projects that focus on: the recruitment of teachers from disadvantaged
backgrounds, paraprofessionals, second career professionals, Peace
Corps volunteers, retired military personnel, and teachers hired under
emergency certifications or currently teaching without full certification.

C. Third, new teachers ought to be recruited from these pools
through organized, well-designed outreach efforts. The proposal
should describe recruitment and outreach efforts that will be used to
publicize the availability of scholarships and other assistance that enable
students to enroll in and complete the program. These efforts should
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demonstrate the use of promising existing strategies or new strategies for
teacher recruitment and should include the publicizing of Teacher
Recruitment scholarships and other assistance that enable students to
enroll in and complete the program. These scholarships can be flexible
for full- or part-time students. They can be funded through Title Il or
through one or more of the partners, and should be targeted to students
from disadvantaged or underrepresented groups.

Because the availability of scholarship assistance will be a very useful
tool in attracting well-qualified individuals to become teachers in these
high-need schools, the Secretary is particularly interested in receiving
proposals that would provide scholarship support for prospective
teachers.

Recruitment efforts should also publicize the program’s academic and
student support services such as mentoring, tutoring, quality faculty
advising, cohort groups, work-study or summer internships, and other
needed services. The proposal should discuss the criteria to be used in
selecting the students, including how the partnership or State will
determine whether individuals have the capacity to benefit from the
program, complete teacher certification requirements, and become
effective teachers. Strong proposals will offer evidence of commitment to
disseminate effective teacher recruitment practices to others and to
provide technical assistance to other educational entities.

D. Applicants are strongly encouraged to design high-quality
teacher preparation and induction programs that set high
standards for teaching and reflect the best research and practice
known across the country. The proposal submitted to the Title Il
Program should explain how the applicant will ensure that students
enrolled in teacher preparation programs, whether receiving scholarships
or not, will receive high-quality instruction in participating teacher
preparation programs. These programs should include improved subject
matter, content knowledge, and teaching skills so that teachers are well
prepared to teach the subjects they will be hired to teach. Such
preparation will require collaboration on the college campus between the
school of arts and science and the school of education. The project
should also address technology in the training of teachers to enable them
to integrate technology into curriculum and instruction, as this is so
essential to meeting the needs and demands of the 21st century.

Given the rapidly changing demographics of our country and the belief
that all children can achieve to high State and local content and
performance standards, funded projects are expected to prepare teachers
to work with diverse student populations. Identifying and meeting the
needs of students who have difficulty adapting to the school environment
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and may be at-risk for violent behavior is one of the most serious current
challenges facing our schools. To deal with these and other classroom
issues, strong teacher preparation programs will immerse student
teachers in intensive, well-designed and extensive clinical experiences so
that the issues and challenges of effective teaching are not surprises to
them when they enter the profession as new teachers.

Teacher Recruitment components of funded Title Il projects should
provide carefully structured supportive experiences for new teachers
once they enter the classroom. Proposals should be specific in
describing how the project will facilitate the successful transition of the
students from their teacher preparation experience into the experience of
teaching in high-need schools. Examples of allowable activities include
induction period support mentoring, organized professional development
activities, program “guarantees” of graduate readiness, university faculty
working in the schools with new teachers, and customized assistance to
help new teachers overcome challenges. These activities, among others,
should all be used as tools to produce effective, successful teachers who
can meet the needs of every student, and thus, improve student
achievement in the K-12 schools. Projects which propose to develop and
implement alternative routes into teaching by those coming to the
profession from other careers or educational backgrounds should also
address the issues outlined above to ensure that high-quality teachers
are produced by alternative route programs.

E. The Department of Education seeks to fund projects that have
credible institutionalization plans so that when Title Il funding
phases out, the work we have helped to start will continue and will
be sustained. Project activities are expected to improve the capacity of
the participating LEA(s) to hire and retain qualified teachers. Strong
proposals will demonstrate sustainability by describing in clear terms the
steps that applicants will take to continue to fund project activities past
the end of the grant period. Such proposals will identify ongoing funding
sources that are specifically committed to the project after the grant
period, or they will discuss specific steps that will be taken to seek these
funds. It should be quite clear to reviewers that there will be successive
cohorts of prospective teachers recruited into the program during and
after the grant period, and that each cohort will be provided with the
same high-quality program and support services. The applicant’s
matching share will be a strong indicator of the program’s commitment
to successfully implement the project, and to continue proposed
activities after federal funding ends.

F. Applicants are encouraged to develop innovative, high-quality

routes to teaching and to coordinate their activities with State
governors, boards of education, higher education, including
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community colleges, and professional standards, State education
and higher education agencies and institutions of higher
education. All projects should have an effective, inclusive, and
responsive governance and decision-making structure that will permit all
members of the project, including K-12 teachers and administrators, to
plan, implement, and assess the adequacy of project activities. Projects
should also draw upon a wide array of community resources. Examples
of these resources include, but are not limited to, teacher organizations,
businesses and community groups in order to enhance project success.

G. Applicants should provide a management plan that includes a
carefully designed set of project goals and objectives that can be
achieved within the proposed budget, as well as clearly defined
responsibilities, timelines, and milestones for accomplishing
project tasks. Applicants should describe the evaluative procedures
that would ensure feedback and continuous improvements in the
operations of the proposed project. It is also important to show that the
budget costs are justifiable, allowable and reasonable in relation to the
design and potential significance of the program activities.

8. What is the administrative cost percentage required for State
Grant applicants?

Section 205(d) of the HEA limits the amount of grant funds that a State
or partnership receiving any Teacher Quality Enhancement Program
grant award may use to administer the grant to two percent of the award.
Moreover, this two-percent limitation applies to the total of funds
charged for administration, whether as direct or indirect costs.

9. How does the two percent administrative cost requirement affect
the costs of data collection and preparation of public reporting and
evaluations?

The costs of data collection and preparation of public reporting and
evaluation can come out of the 98 percent of funds reserved for program
activities. Preparation of these reports and evaluations are closely
connected to the specific aspects of the program, and so they are not
considered "administrative" activities.

10. What is the allowable indirect cost rate for the State Grant
Program?

By law (Section 611.41 of Title Il Program Regulations), the indirect cost
rate for a State Grant Recipient is limited to eight percent or the amount
permitted by its negotiated indirect cost rate agreement, whichever is
less. Recipients must include an estimate of the annual amount of
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indirect costs to be charged to grant funds on the multiyear budget forms
they submit as part of their program applications. Unrecovered indirect
costs cannot be used to match grant funds.

11. How are projects funded at different stages of development?

The Department anticipates funding State Program projects at different
stages of development. Some projects may be completely new because
the State is beginning the process of identifying the systemic policy and
practice changes needed to ensure that every child in the K-12 system
has a high-quality teacher, with these States in need of start-up costs in
the first year and more substantial support in subsequent years. Other
projects may reflect an expansion of State activities, with enhanced goals
and activities that fit well with Title Il program objectives. To
accommodate this range of State Program projects, the Department
expects that some projects will request funding that increases over time,
from start-up expenses in the first year to a higher level of support in the
following years. At the same time, the Department expects that
proposals reflecting more mature projects might request substantial
funding in the first year with a gradual decrease in later years as the
State institutionalizes its activities and resource base.

12. What are the State requirements for promoting awareness of
project success?

The Secretary expects that all those awarded grants will maintain a
sustained and substantive dialogue with the Department, interested
organizations across the education spectrum, and the public about the
progress they are making. Therefore, along with other means of
maintaining dialogue, the Department will ask all recipients of State
Program grant awards to plan, and budget, for at least two three-day
meetings per year with Department staff and other grantees to discuss
the progress of their projects. Additionally, State grant recipients are
expected to make presentations on their activities at important regional
and national meetings and conferences. To make it easier to share
information on the progress that State grantees are making in achieving
their objectives, their applications need to identify a single point-of-
contact.

13. What reporting requirements does the Higher Education Act
impose on States receiving grants under the State Grants
Program?

The Department requires all recipients of Teacher Quality Enhancement

Program grant awards to submit a satisfactory annual performance
report as a condition of receiving a continuation award. Additionally,
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Teacher Quality grant recipients must maintain certain baseline and
other data that the Department will identify and use for the
Congressionally-mandated national evaluation of the Title Il programs
and to meet its own reporting requirements to Congress. The
Department is working to integrate the above requirements with the
reporting requirements of section 206(a) described below, in order to
limit the number of performance reports grantees would be required to
submit to one per year.

A State that receives a grant award under the State Grants Program
must submit, annually, a State Grant Accountability Report to the
Secretary, the Committee on Labor and Human Resources of the Senate,
and the Committee on Education and the Workforce of the House of
Representatives. As explained more fully in section 206(a) of the HEA,
this report must contain a description of the degree to which the State, in
using State Program funds, has made substantial progress in meeting
the following goals:

a. Increasing student achievement,

b. Raising standards to enter the teaching profession,

c. Increasing the pass rate for initial certification or licensure (or
numbers of persons certified or licensed through alternative
programs);

d. Increasing the percentage of teachers who have adequate
content knowledge in the subjects they are teaching;

e. Decreasing teacher shortages;

Increasing opportunities for professional development; and

g. Increasing the number of teachers prepared to integrate
technology into the classroom.

.—h

In view of these statutory requirements, the Department is not requiring
recipients of State Program grant awards to submit an end-of-project
program evaluation that EDGAR would otherwise require.

Sections 207-209 of the HEA contain other reporting and
accountability requirements for any State that receives funds under
the HEA (not simply under Title I1). These include a requirement for a
State “report card” on the quality of its teacher preparation programs
(section 207(a)-(c)). They also include a requirement that, by October
2001, the State have in place (1) a procedure to identify and assist low
performing teacher preparation programs within institutions of higher
education and (2) provisions that institutions for which the State has
withdrawn its approval or terminated its financial support because of
the poor performance of their teacher preparation programs must lose
their eligibility for HEA and other Federal professional development
funding.
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14. How do grant recipients request funding for the second and
third years of their projects, and what information will
recipients need to provide the Department to be eligible for
subsequent year funding?

Sections 75.112 and 75.117 of EDGAR contain certain general
requirements for all applications to the Department for multiyear awards.
Applicants should note that section 75.112(b) requires the project
application to include a narrative that describes how and when, in each
budget period of the project, the applicant plans to meet each project
objective. In addition, section 75.117(b) requires submission of a budget
narrative and form that includes budget information for each budget year
of the proposed project.

Sections 75.118 and 75.253 of EDGAR contain requirements for receipt
of a continuation award. In order to receive an award for a succeeding
year of the project, a recipient must submit an adequate report on
project performance to date. This report contains performance and
financial expenditure information that enables the Secretary to
determine whether the partnership is making substantial progress
toward meeting the year-to-year objectives contained in its approved
application.

Those receiving Teacher Quality grants will receive more information on
the desired content and submission dates of these performance reports.

Section 206(c)(2) of the HEA provides that a State Program grantee’s
failure to make substantial progress in meeting its purposes, goals,
objectives, and measures by the end of the second year of the grant
period will result in discontinuation of its grant after the second year.

15. What is the requirement for scholarship recipients to repay
scholarship money?

By law (Section 611.41-52 of Title Il Program Regulations), all
recipients of scholarships provided with Federal funds under the
Teacher Quality Enhancement Grants Program will be required to
repay scholarships if they do not teach in high-need local educational
agencies for the period of time that is equivalent to the period for
which they received scholarship assistance. (See Regulations
Governing Scholarships Awarded under Teacher Quality
Enhancement Grants under “Additional Reference Information.”)
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STATE GRANTS PROGRAM APPLICATION PROCEDURES

Application Deadline and Procedures

The deadline for submission of applications for the State Grants
Program is July 1, 2002. All applications must be postmarked or
hand-delivered on or before the deadline date. This closing date and the
following procedures for guaranteeing timely submission will be strictly
observed.

The Department requires applicants to submit one original signed and
two copies of the application. However, we strongly encourage you to
submit an original and three copies of the State application.

Applicants will submit an application narrative to the equivalent of no
more than 50 pages. Place the name of the applicant at the top or
bottom of each page of the narrative. Each page should be numbered
consecutively with the first page of the narrative listed as page 1.

Applicants must also submit a budget narrative, work plan, and
evaluation plan to the equivalent of no more than 10 pages, 10 pages,
and 5 pages respectively.

For the application narrative, budget narrative, work plan, and the
evaluation plan, the following standards apply:

» Apageis 8.5" x 11", on one side only, with 1" margins at the top,
bottom, and both sides.

* Double space (no more than three lines per vertical inch) all text,
including titles, headings, quotations, references, and captions.

* Use a font that is either 12 point or larger or no smaller than 10 pitch
(characters per inch).

* For tables, charts or graphs, also use a font that is either 12 point or
larger or no smaller than 10 pitch.

Your application should not include enclosures other than those listed
on the “State Applicant’s Final Checklist” in the back of this application
package. Proposal readers will be instructed to base their ratings only on
the information contained in up to the equivalent of each of the following:
50 pages of narrative, the budget 10 pages of budget narrative, 10 pages




of the work plan, 5 pages of the evaluation plan, and other limited
materials listed in the application checklist. Readers will not evaluate
any of the specified sections of your application that exceed the page
limit if you apply these standards or exceed the equivalent of the page
limit if you apply other standards.




INSTRUCTIONSFOR TRANSMITTING APPLICATIONS:

If you want to apply for a grant and be considered for funding, you must meet the
following deadline requirements:

Applications Sent by Mail or Delivered by Hand

Y ou must mail the original and the number of copies requested of the application on or
before the deadline date to:

U.S. Department of Education
Application Control Center
Attention: (CFDA# 84.336A)
7" and D Streets, SW

ROB-3, Room 3633
Washington, DC 20202-4725

Y ou must show one of the following as proof of mailing:

(1) A legibly dated U. S. Postal Service Postmark.

(2) A legible mail receipt with the date of mailing stamped by the U. S. Postal Service.
(3) A dated shipping label, invoice, or receipt from a commercial carrier.

(4) Any other proof of mailing acceptable to the U. S. Secretary of Education.

If you mail an application through the U.S. Postal Service, we do not accept either of the
following as proof of mailing:

(1) A private metered postmark.
(2) A mail receipt that is not dated by the U.S. Postal Services.

An applicant should note that the U.S. Postal Service does not uniformly provide a dated
postmark. Before relying on this method, an applicant should check with its local post
office.

Each late applicant will be notified that its application will not be considered.

Y ou or your courier must hand deliver the original and number of copies requested of the
application by 4:30 p.m. (Washington, DC time) on or before the deadline date.

The Application Control Center accepts application deliveries daily between 8:00 am.
and 4:30 p.m. (Washington, DC time), except Saturdays, Sundays and Federal holidays.
The Center accepts application deliveries through the D Street entrance only. A person
delivering an application must show identification to enter the building.
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DUNS NUMBER INSTRUCTIONS

You will need to provide your D-U-N-S (Data Universal Numbering
System) number on ED Form 424 as part of your application package. If
your organization does not have a D-U-N-S number, you may obtain one
at no charge by contacting Dun & Bradstreet at 1-800-333-0505 to
request a D-U-N-S Number Request Form. Forms are also available on
their website at:

http://www.dnb.com |

Dun & Bradstreet, a global information services provider, has assigned
D-U-N-S Numbers to over 43 million organizations worldwide.


http://www.dnb.com/dbis/aboutdb/intlduns.html

Insert 424 and Instructions



INSTRUCTIONS FOR PREPARING PROJECT
WORK PLANS

The State proposal should include a work plan in the appendix that
outlines objectives, activities, benchmarks, responsible parties, timelines,
outcomes, and measures.

The work plan must be limited to the equivalent of no more than 10
pages in length and double-spaced, and all information—including
tables—must be presented in a font that is either 12-point or larger or no
smaller than 10 pitch (characters per inch).

Activities should include specific steps to develop and implement a
strong project. Details should also be provided regarding which partner
will be responsible for which activities. Outcomes should be specific and
measurable.

Proposals should provide clear descriptions of these items so that
reviewers can easily determine what activities will take place, the
evidence that will show whether the project has met its objectives
successfully, and by when each key objective will be achieved. There
should be no doubt about where the project is going, how it will get
there, and what will be done along the way to achieve project objectives.
Vague descriptions or general statements without details may be an
indication that the project will have difficulty producing tangible,
important accomplishments during the funding period. Proposals that
include clear objectives, benchmarks, responsible parties, timelines,
measures, and outcomes are more likely to be successful.

The Teacher Quality Enhancement Program defines an outcome as
something important that occurs as a result of the work that takes place.
Outcomes should be more than process-type activities or events. They
should be the result of a set of project activities and project expenditures,
which means that the work plan and the budget are tools used to
produce a set of important outcomes. In addition, each outcome must be
measurable in one or more ways, so the proposal should describe what
evidence will be used to determine and measure success.

The number of objectives in each work plan should be tied to the number
of project goals. Every activity and benchmark does not need its own
outcome, but each project objective should have an outcome.

For State proposals, for example, if the goal is a stronger licensure
system, an outcome would be teachers having the knowledge and skills
expected under the State's teacher standards and licensing system. For
applications that include a teacher recruitment component, outcomes



should include, but are not limited to: the number of students recruited
and retained; the knowledge levels and teaching skills of the preservice
students; and how many teachers are hired and retained by the high-
need local school district partner.

The key outcome for the Title Il program itself is production of well-
qualified and successful new teachers equipped with the knowledge and
skills to improve K-12 student achievement in the United States.
Funded projects must have measurable outcomes compatible with this
overall program outcome. Items such as number of courses redesigned
are benchmarks on the way to this outcome. Items such as meetings,
conferences, etc., are not outcomes and are not even benchmarks, they
are activities toward meeting a benchmark such as redesigning the math
curriculum or toward reaching an outcome like graduating new math
teachers fully prepared to be successful.

In every case of an outcome, the proposal should describe what evidence
will be used to measure progress or success.

DEFINITIONS:

Objective—A specific aim, the achievement of which contributes to the
attainment of the program’s goal. Examples include: to assure that low-
income students are aware of financial aid programs for which they are
eligible.

Activities—The work performed by the applicant that directly produces
the core products and services. Examples include: training given,
counseling provided, conferences held, reports published, class hours
conducted.

Benchmarks—Comparative standards for evaluating accomplishments
against known exemplars of excellence. A benchmark is a targeted goal
that is beyond current capabilities, but for which the applicant is
striving. Examples include: all participants will have received a
minimum of four academic advising contacts per semester, increase in
internship opportunities for student teachers.

Timeline—The dates when benchmarks will be accomplished. For
example: March 2003.

Responsible Party—The entity responsible for accomplishing the
benchmark. For example: Project Director, Arts & Sciences faculty, LEA
liaison.




Outcomes—Outcomes are accomplishments of program objectives
attributable to program outputs. Both intermediate and long-term
outcomes can be identified, measured and evaluated. Intermediate
outcomes are useful to assess early results when key goals will not be
achieved for several years. The outcome should answer the following
questions: What will the impact be? What will happen that can be
measured? Examples of outcomes include: academic performance
improvement, students accepted at the next level of education, (as an
outcome of the previous level), graduates certified as teachers, job
performance or employer satisfaction.

Note: Sometimes, outputs are mistaken for outcomes. In order to
draw a distinction between the two, outputs are defined as follows:

Outputs—The direct results of program activities. Outputs are useful
in defining what a program produces, but an output is not an
outcome. Outputs are limited because they do not indicate whether
program or project goals have been accomplished, and they do not
provide information on the quality and efficiency of the service
provided. Examples include: the number of courses redesigned,
targeted students completing training, students applying to next
level of education.

FURTHER EXAMPLES OF POSSIBLE OUTCOMES:

* Producing teachers with stronger content knowledge in the subject
they teach.

* New teachers with strong teaching skills.

* Producing teachers able to use technology effectively in curriculum
and instructional practices.

* Reduced teacher turnover or improved retention of new teachers.

Outcome Measures—An assessment of the results, effects or impact of a
program activity compared to its intended purpose. Measures are
characteristics or metrics that can be used to assess performance
aspects of a program or project. Outcome measures address the results
achieved by an organization and the extent to which objectives have been
achieved. Program managers, policymakers and customers are
interested in outcome measures because they are indicative of the
success of an organization or a program in meeting the needs of
customers. Examples include: results of a test that measures skills and
knowledge, grade point average, number of teachers placed successfully,
percentage of new teachers retained.




Below is an example format of how to organize and display the
information in your work plan. The objective in this example was chosen
only to illustrate the presentation format. Applicants may use this

format, or one of their own design, but please note that these are the
kinds of details and measurable outcomes that peer readers and the
Program Office expect to see:
EXAMPLE OF WORK PLAN FORMAT:

Objective: Teachers and students will become more computer literate.

Activities Benchmarks Timeline Responsible
Party

Buying new Teacher and November 2002 Head of Audio-
computers for each | student computer Visual Services
classroom. ratios school wide

will be 4:1 and 6:1.
Computer classes | 50% of teachers February 2003 Vice Principal
for teachers. will have had

technology training.
Teachers will All trained teachers | April 2003 Classroom
redesign curricula | will have at least teachers
to include 25 percent of
technology lessons
lessons. incorporating

technology.
Students will All students will March 2003 Classroom
actively use use computers at teachers
computers for school at least 4
projects and hours per week.
assignments.

Outcome: After Year 1, at least 75% of teachers and students will display at least
an intermediate level of computer literacy.

Measure: Student and teacher results from a skills test requiring performance of
various tasks on a computer.




BUDGET INFORMATION: HOW TO COMPLETE THE BUDGET
PORTION OF YOUR GRANT APPLICATION

In order to be considered for federal funding each applicant must provide
the following:
 ED Form 524 section A
« ED Form 524 Section B
» A descriptive budget narrative explaining the requested federal
amounts for individual cost categories (double-spaced, 12 point
font).
» A descriptive budget narrative outlining cash and/or in-kind match
contributions for individual cost categories (double-spaced, 12
point font).

ED FORM 524
ED Form 524 Section A is used to apply to individual US Department of
Education discretionary grant programs. All applicants must complete

Section A.

ED Form 524 Section B is used to show matching funds from other non-

Federal resources or their in-kind equivalent to the project. All applicants

must complete Section B.
INSTRUCTIONS TO COMPLETE ED FORM 524

Name: Enter the Name of the organization or institution in the blank
space provided.

Personnel (line 1): Enter project personnel salaries and wages only.
Fees and expenses for consultants should be included on line 6. Note:
Administrative costs should not exceed two percent of the total cost of
the project.

Fringe Benefits (line 2): The institutions normal fringe benefit
contribution may be charged to the program. If the benefits exceed
twenty-eight percent (28%), an explanation and justification must be
provided. Leave this line blank if fringe benefits applicable to direct
salaries and wages are treated as part of the indirect cost.

Travel (line 3): Indicate the travel costs of employees and participants
only. Travel of consultants, trainees, etc. should be included on line 6.
Note: Include travel funds for two project staff personnel to attend two
(3 day) conferences in Washington DC.




Equipment (line 4): Indicate the cost of non-expendable personal
property, which has a usefulness of greater than one year and
acquisition cost of $5,000 or more per unit. Lower limits may be
established to maintain consistency with the applicant’s policy.

Supplies (line 5): Show all tangible personal property except that which
Is included on line 4.

Contractual (line 6): Include consultant travel costs and fees.

Contractual (line 7): Not applicable

Other (line 8): Indicate all direct costs not covered on lines 1-6.
Examples are equipment rental, required fees, communication costs,
utilities, or printing costs.

Total Direct Costs (line 9): The sum of lines 1-8.

Indirect Costs (line 10): Indirect costs are limited to eight percent (8%)
of the total direct cost base (line 9).

Training Stipends (line 11): Indicate the level of awards given to
participants either in the form of stipends (non-repayable) or in the form
of scholarships (repayable).

Total Cost (line 12): This should equal the sum of lines 9-11 (total
direct costs + indirect + stipends). The sum for column one, labeled
Project Year 1 (a), should also be equal to item 13a on the application
face sheet (ED Form 424).

DETAILED BUDGET NARRATIVE

Each applicant must provide a budget narrative for requested federal
funds and match contributions for each program year. You must limit
your budget narrative to the equivalent of no more than 10 double-
spaced pages, using a font that is either 12-point or larger or no smaller
than 10 pitch (characters per inch).

The budget narrative for requested federal funds should provide the
justification of how money requested per budget category is intended to
be spent.

A narrative must also be provided to describe cash or in-kind match
contributions per budget category. The narrative must be more than a
spreadsheet. It must explain the source and expected use of federal and
matching funds by budget category.



The budget narrative provides an opportunity for the applicant to identify
the proposed expenditure and the amount of the proposed expenditure.
There should be enough detail to enable proposal readers and project
staff to understand what funds will be used for, how much will be
expended, the source of funds to be expended, and the relationship
between expended funds and project activities and outcomes.

Applicants' narratives should contain the following information:

Personnel

» Provide the title of each position.

* Provide the salary for each position.

* Provide the amount of time each person will devote to the project.

* Explain the importance of each position to the success of the project.

Fringe Benefits
» Give the fringe benefit percentages of all personnel in the project.

Travel

* Provide the name of the personnel position(s) who will be traveling.

* Explain the purpose of the travel and how it relates to project success.

* Identify the travel destination.

* Give the individual costs related to the travel (per diem, hotel, airfare,
ground transportation, mileage).

Equipment

* ldentify each type of equipment.

* Provide the cost per equipment item.

* Explain the purpose of the equipment, and how it relates to project
success.

Supplies

* Identify the type of supplies by general category (e.g. office supplies,
instructional booklets, etc.).

* Provide the purpose for the purchasing of the supplies.

Contractual

* ldentify the name(s) of the contracting party.

* Provide the cost per contractor(s).

* Provide the amount of time that the project will be working with the
contractor(s).

* Provide the purpose and relation to project success.

Construction
No costs allowed.



Other Direct Costs

» Identify each type of cost in the Other category (e.g. communications,
printing, postage, equipment rental).

* Provide the cost per item (printing=$500, postage=$750).

* Provide the purpose for the expenditures and relation to project
success.

Total Direct Costs
The amount that is the sum of expenditures per lines 1-8 budget
categories.

Indirect Costs
No more than 8% of the total direct cost amount.

Training Stipends (Scholarships)

* Identify the person(s) who will benefit from a scholarship/stipend.

* Provide the purpose of the stipend/scholarship award.

* Identify the cost per scholarship/stipend.

* Explain the importance of the scholarship/stipend to the success of
the project.

Matching Funds Budget Narrative

The same detailed information must be provided for your project’s cash
and/or inkind contributions. The level of match your project must
provide is outlined below

Grant Type Year One Year Two | Year Three

State 50% match | 50% match | 50% match

An applicant can provide more than the minimum match required by the
law, however; if an applicant exceeds the minimum match percent and is
awarded federal funds, the applicant will be required to match federal
funds awarded by the original match percentage.



Insert ED 524 and instructions



STATE APPLICANTS
U.S Department of Education
State Grants
Eligibility Checklist

1. APPLICANT(S): Check ONE OR MORE of thefollowing

o Office of Governor , State of

o Individual, entity, or agency designated by law to be responsible for teacher preparation
and certification for the State of . Please state the individual, entity, or
agency’s name:

2. STATUTORY PRIORITIES: Check ONE OR MORE of thefollowing
Thisapplication proposes one or mor e of the following statutory priorities:

a Initiativesto reform State teacher certification requirements that are designed to ensure
that current and future teachers possess the necessary teaching skills and academic
content knowledge in subject areas in which the teachers are certified or licensed to
teach.

o Innovative reformsto hold institutions of higher education (IHE) with teacher preparation
programs accountable for preparing teachers who are highly competent in academic
content area in which the teachers plan to teach and have strong teaching skills.

o Development of innovative efforts aimed at reducing the shortage and high turnover of
highly qualified teachers in high poverty urban and rural areas.

3. ACTIVITIES: Check ONE OR MORE of thefollowing
Thisapplication proposesto carry out one or more of thefollowing activities:

o Reforms- Implementing reformsthat hold IHES with teacher preparation programs
accountable for preparing teachers who are highly competent in the academic content
areas in which the use of rigorous subject matter competency tests and the requirement
that ateacher have an academic major in the subject area, or related discipline, in which
teachers plan to teach.

o Certification or L icensure Requirements - Reforming teacher certification or licensure
requirements to ensure that teachers have the necessary teaching skills and academic
content knowledge in the subject areas in which teachers are assigned to teach.

o Alternativesto Traditional Preparation for Teaching - Providing prospective teachers
with aternatives to traditional preparation for teaching through programs at colleges of
arts and sciences or at honprofit educational organizations.




o Alternative Routesto State Certification - Carrying out programs that () include
support during the initial teaching experience; and (b) establish, expand, or improve
alternative routes to State certification of teachersfor highly qualified individuals,
including mid career professionals from other occupations, paraprofessionals, former
military personnel and recent college graduates with records of academic distinction.

0 Recruitment; Pay; Removal - Developing and implementing effective mechanismsto
ensure that local educationa agencies and schools are able to effectively recruit highly
qualified teachers, to financially reward those teachers and principal s whose students
have made significant progress toward high academic performance, such as through
performance-based compensation systems and administrators, and to expeditiously
remove incompetent or unqualified teachers consistent with procedures to ensure due
process for the teachers.

o Social Promotion - Development and implementation of efforts to address the problem
of socid promotion and to effectively address the issues raised by ending the practice of
social promotion.

o Recruitment - (1)(a) to award scholarships to help students pay the cost of tuition, room,
board, and other expenses of completing ateacher preparation program; (b) to provide
support services, if needed to enable scholarship recipients to complete postsecondary
education programs; and (c) for follow-up services provided to former scholarship
recipients during the recipients’ first three years of teaching; or (2) to develop and
implement effective mechanisms to ensure that high need local educational agencies and
schools are able to effectively recruit highly qualified teachers.

(Signature) (Date)



APPLICATION CHECKLIST
FOR
STATE GRANTS

The Application (in this order):

Part I: Preliminary documents and the Narrative

a
a
a

Application for Federal Assistance ED Form 424 (Face Sheet)
Eligibility Checklist
If applicable, a list of all cooperating entities for the project, contact
persons, postal mail and email addresses, telephone and fax
numbers
Title Page
Table of Contents
Assurances
- Certification Regarding Lobbying, Debarment, Suspension
and Other Responsibility Matters: and Drug-Free Workplace
Requirements
- Certification Regarding Debarment, Suspension, Ineligibility
and Voluntary Exclusion — Lower Tier Covered Transactions
- Non-Construction Programs
- Guidance on Section 427 of GEPA for new discretionary
grant Awards
Abstract (1 page only, not numbered, double-spaced)
Program Narrative (the equivalent of no more than 50 double-
spaced pages, 12 point font)

Part Il: The Budget

a

a
a
a

ED Budget Form 524 Section A (federal funds requested)

ED Budget Form 524 Section B (matching funds provided)
Detailed Line Item Budget

Budget Narrative (detailed explanation and justification of costs in
narrative form - this is in addition to the above required budget
information - the equivalent of no more than 10 double-spaced
pages, 12 point font)

Part Ill: The Appendices

Q

Work Plan that includes Project Objectives, Activities,
Benchmarks, Timelines, Responsible Parties, Outcomes and
Measures (the equivalent of no more than 10 double-spaced pages,
12 point font)

Evaluation Plan (the equivalent of no more than 5 double-spaced
pages, 12 point font)

Job Descriptions of Key Personnel (if available, also include names
and resumes)



o Letters of Support from the State governor and, if applicable, the
state-governing agency and/or cooperative entities.

o Identifying material for cooperating LEAs and schools located in
Empowerment Zones and Enterprise Communities.

Please check to make sure you have done the following:

o The Application for Federal Assistance ED Form 424 has been
signed and dated by an authorized official and the signed original
has been included with your submission.

o The budget amounts on ED Form 424, items 13(a-g) are for Year 1
only.

o You have included the original and three copies of the application,
appendices, and forms.



AsSsurances:
Required to
Recelve Federal
Funding



| nsert Assurances



GUIDANCE ON SECTION 427 OF GEPA

The purpose of this enclosure is to inform you about a new provision in the U.S.
Department of Education’s General Provisions Act (GEPA) that will apply to
applicants for new grant awards under Department programs. This provision is
section 427 of GEPA, enacted as part of the Improving America’s Schools Act of
1994 (Pub. L. 103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new discretionary grant awards under
the Teacher Quality Enhancement Grants program. All applicants must include
information in their applications to address this new provision in order to receive
funding.

What Does This Provision Require?

Section 427 requires that each institution applying for funds to include in its
application a description of the steps the applicant proposes to take to ensure, for
students, teachers, and other beneficiaries with special needs, equitable access
to and participation in its Federally-assisted program.

This Section allows applicants discretion in developing the required description.
The statute highlights six types of barriers that can impede equitable access or
participation that you may address: gender, race, national origin, color, disability,
or age. Based on local circumstances, you can determine whether these or other
barriers may prevent your students, teachers, etc. from such access or
participation. Your description need not be lengthy; you may provide a clear and
succinct description of how to address those barriers that are applicable to your
circumstances. In addition, the information may be provided in a single narrative,
or, if appropriate, may be discussed in connection with related topics in the

application.

Section 427 is not intended to duplicate the requirements of civil rights statutes
but rather to ensure that, in designing their projects, applicants for Federal funds
address equity concerns that may affect the ability of certain potential
beneficiaries to fully participate in the project and to achieve to high standards.
Consistent with program requirements and its approved application, an applicant
may use the Federal funds awarded to it to eliminate barriers it identifies.

How Might an Applicant Satisfy the Requirement of This Provision?

The following examples may help illustrate how an applicant may comply with
Section 427.




(1) An applicant that proposes to carry out an adult literacy project servicing,
among others, adults with limited English proficiency, might describe in its
application how it intends to distribute a brochure about the proposed
project to such potential participants in their native language.

(2)  An applicant that proposes to develop instructional materials for classroom
use might describe how it will make the materials available on audio tape
or in braille for students who are blind.

(3)  An applicant that proposes to carry out a model science program for
secondary students and is concerned that girls may be less likely than
boys to enroll in the course, might indicate how it intends to conduct
“outreach” efforts to girls, to encourage their enrollment

We recognize that many applicants may already be implementing effective steps
to ensure equity of access and participation in their grant programs, and we
appreciate your cooperation in responding to the requirements of this provision.

Estimated Burden Statement *

The time required to complete this information collection is estimated to vary from
1 to 3 hours per response with an average of 1.5 hours, including the time to
review instructions, search existing data resources, gather and maintain the data
needed, and complete and review the information collection. If you have any
comments concerning the accuracy of the time estimate(s) or suggestions for
improving this form, please write to U.S. Department of Education, Washington,
DC 20202-4651.

* This burden statement applies only to GEPA section and not to the application.



Additional
Reference
Information



SUPPLEMENTAL INFORMATION

Who should be contacted for further information?

If you have specific questions, and would like to speak with program
staff, you may contact us at:

Teacher Quality Enhancement Grant Programs
U.S. Department of Education

Office of Postsecondary Education

Telephone: 202/502/7878

Fax: 202/502/7699

Email: Iteacﬁerquallty@ea.qov|

Individuals who use a telecommunications device for the deaf (TDD) may
call the Federal Information Relay Service (FIRS) at 1-800-877-8339
between 8:00a.m. and 8:00 p.m., East Coast Time, Monday through
Friday.

Where should | look for information about other funding
opportunities from the Department of Education?

Information about the Department’s funding opportunities, including
copies of the notice inviting applications for other discretionary grant
competitions, can be viewed on the Department’'s home page at:



mailto:teacherquality@ed.gov
http://www.ed.gov/topics/topics.jsp?&top=Grants+%26+Contracts

I nter gover nmental Review of Federal Programs--Executive Order 12372

Thisinformation applies to each program that is subject to the requirements of Executive
Order 12372 (Intergovernmental Review of Federal Programs) and the regulations in 34
CFR part 79.

The objective of the Executive order isto foster an intergovernmental partnership and to
strengthen federalism by relying on State and local processes for State and local
government coordination and review of proposed Federal financial assistance.

Applicants must contact the appropriate State Single Point of Contact to find out about,
and to comply with, the State's process under Executive Order 12372. Applicants
proposing to perform activities in more than one State should immediately contact the
Single Point of Contact for each of those States and follow the procedure established in
each of those States under the Executive Order. A listing containing the Single Point of
Contact for each State is included below.

In States that have not established a process or chosen a program for review, State, area
wide, regional, and local entities may submit comments directly to the Department.

Any State Process Recommendation and other comments submitted by a State Single
Point of Contact and any comments from State, areawide, regional, and local entities
must be mailed or hand-delivered by the date indicated in the actual application notice to
the following address: The Secretary, EO 12372--CFDA# [commenter must insert
number--including suffix letter, if any], U.S. Department of Education, Room 6213, 600
Independence Avenue, SW., Washington, DC 20202-0124.

PLEASE NOTE THAT THE ABOVE ADDRESS ISNOT THE SAME ADDRESS AS
THE ONE TO WHICH THE APPLICANT SUBMITSITS COMPLETED
APPLICATION. DO NOT SEND APPLICATIONSTO THE ABOVE ADDRESS.

STATE SINGLE POINTSOF CONTACT

Note: In accordance with Executive Order #12372, this listing represents the designated
State Single Points of Contact. Because participation is voluntary, some States and
Territories no longer participate in the process. Theseinclude: Alabama, Alaska,
American Samoa, Colorado, Connecticut, Hawaii, Idaho, Kansas, Louisiana,
Massachusetts, Minnesota, Montana, Nebraska, New Jersey, Ohio, Oklahoma, Oregon,
Pennsylvania, South Dakota, Tennessee, Vermont, Virginia, and Washington.

The jurisdictions not listed no longer participate in the process. However, an applicant is
still eligible to apply for agrant or grants even if its respective State, Territory,
Commonwealth, etc. does not have a State Single Point of Contact.



ARIZONA

Ms. Joni Saad

Arizona State Clearinghouse
3800 N. Central Avenue
Fourteenth Floor

Phoenix, Arizona 85012
Telephone: (602) 280-1315
FAX: (602) 280-8144
jonis@ep.state.az.us

ARKANSAS

Mr. Tracy L. Copeland

Manager, State Clearinghouse

Office of Intergovernmental Services

Department of Finance and Administration

1515 W. 7th Street, Room 412270
Little Rock, Arkansas 72203
Telephone: (501) 682-1074

FAX: (501) 682-520
tlcopeland@dfa state.ar.us

CALIFORNIA

Grants Coordinator

State Clearinghouse

Office of Planning & Research
1600 Ninth Street, Room 250
Sacramento, California 95814
Telephone: (916) 323-7480
FAX: (916) 323-3018

No e-mail address

DELAWARE

Ms. Francine Booth

State Single Point of Contact
Executive Department

Office of the Budget

540 S. Dupont Highway Suite 5
Dover, Delaware 19903
Telephone: (302) 739-3326
FAX:(302) 739-5661 FAX:
fbooth@state.de.us

DISTRICT OF COLUMBIA
Mr. Ron Seldon
State Single Point of Contact

Office of Grants Mgmt. & Development.

717 14th Street, N.W. - Suite 400200
Washington, D.C. 20005

Telephone: (202) 727-6537

FAX: (202) 727-1617
rseldon-ogmd@dcgov.org

FLORIDA

Florida State Clearinghouse
Department of Community Affairs
22740 Centerview Drive
Tallahassee, Florida 32399-2100
Telephone: (904) 922-5438

FAX: (904) 487-2899

Contact: Ms. Cherie Trainor
Telephone: (850) 414-5495
cherie.trainor@dca.state.fl.us

GEORGIA

Ms. Deborah Stephens

Coordinator

Georgia State Clearinghouse

270 Washington Street, S.W. - 8th Floor
Atlanta, GA 30334

Telephone: (404) 656-3855

FAX: (404) 656-7901
Ssda@mail.opb.state.ga.us

ILLINOIS

Ms. Virginia Bova, Single Point of Contact
I1linois Department of Commerce and
Community Affairs

James R. Thompson Center

100 West Randolph, Suite 3-400

Chicago, IL 60601

Telephone: (312) 814-6028

FAX: (312) 814-1800

No e-mail address

INDIANA

Ms. Frances Williams

State Budget Agency

212 State House

Indianapolis, Indiana 46204-2796
Telephone:(317) 232-2972

(317) 233-3323

No e-mail address

IOWA

Mr. Steven R. McCann

Division for Community Assistance

lowa Department of Economic Devel opment
East Grand Avenue

Des Moines, lowa 50309

Telephone: (515) 242-4719

FAX: (515) 242-4809
steve.mccann@ided.state.ia.us



M SSISSIPPI

Ms. Cathy Mallette

Clearinghouse Officer

Department of Finance and Administration
550 High Street

303 Walters Sillers Building

Jackson, Mississippi 39302-3087
Telephone: (601) 359-6762

FAX: (601) 359-6758

No e-mail address

NORTH CAROLINA

Ms. Jeanette Furney

North Carolina Department

of Administration

116 West Jones Street - Suite 5106
Raleigh, North Carolina 27603-8003
Telephone:(919) 733-7232T elephone:
FAX:(919) 733-9571FAX:

jeanette furney@mail.doastate.nc.us

NORTH DAKOTA

North Dakota Single Point of Contact
Office of Intergovernmental

600 East Boulevard Avenue
Department 105

Bismarck, North Dakota 58505-0170
Telephone:(701) 224-2094
FAX:(701) 224-2308Telephone:

No e-mail address

RHODE ISLAND

Mr. Kevin Nelson

Review Coordinator

Department of Administration
Division of Planning

One Capitol Hill, 4th Floor
Providence, Rhode Island 02908-5870
Telephone: (401) 222-2280

FAX:(401) 277-2083 09

No e-mail address

SOUTH CAROLINA

Ms. Omeagia Burgess

State Single Point of Contact
Budget and Control Board
Office of the State Budget

1122 L adies Street - 12th Floor
Columbia, South Carolina 29201
Telephone:(803) 734-0494
FAX:(803) 734-0645

No e-mail address

NEW YORK

New York State Clearinghouse
Division of the Budget

State Capitol

Albany, New Y ork 12224
Telephone: (518) 474-1605
FAX: (518) 486-5617

No e-mail address

WEST VIRGINIA

Mr. Fred Cutlip, Director
Community Development Division
W. Virginia Development Office
Building #6, Room 553
Charleston, West Virginia 25305
(304) 558-4010

(304) 558-3248

feutlip@wvdo.org

WISCONSIN

Mr. Jeff Smith

Assistant Section Chief, State/Federal Relations
Wisconsin Department of Administration

101 East Wilson Street - 6th Floor

P.O. Box 7868

Madison, Wisconsin 53707

(608) 266-0267

FAX:(608) 267-6931

St@mail.state.wy.us

WYOMING

Ms. Sandy Ross

State Single Point of Contact

Department of Administration and Information
2001 Capitol Avenue, Room 214

Cheyenne, WY 82002

Telephone: (307) 777-7446

FAX:(307) 632-39

Sross1@missc.state.wy.us

TERRITORIES

GUAM

Mr. Joseph Riviera, Acting Director

Bureau of Budget and Management Research
Office of the Governor

P.O. Box 2950

Agana, Guam 96910

Telephone:(671) 475-9411 or 9412
FAX:(671) 472-2825

No e-mail address



TEXAS

Mr. Tom Adams

Governors Office

Director, Intergovernmental Coordination
P.O. Box 12428

Austin, Texas 78711

Telephone: (512) 463-1771

FAX:(512) 463-2681

(809) 727-4444
tadams@governor.state.tx.us

UTAH

Carolyn Wright

Utah State Clearinghouse
Office of Planning and Budget
State Capitol, Room 116

Salt Lake City, Utah 84114
Telephone: (801) 538-1535
FAX:(801) 538-1547

PUERTO RICO

Mr. Jose Caballero-Mercado, Chairman
Puerto Rico Planning Board
Federal Proposals Review Office
Minillas Government Center

P.O. Box 4119

San Juan, Puerto Rico 00940-1119
Telephone: (809) 723-6190

(809) 723-6190

FAX: (809) 724-3270

(809) 724-3103

NORTH MARIANA ISLANDS
Mr. Alvaro A. Santos, Executive Officer
Office of Management and Budget
Office of the Governor

Saipan, MP 96950

Telephone: 670) 664-2256
FAX:(670) 664-2272

Contact:Ms. Jacoba T. Seman
Federal Programs Coordinator
Telephone: (670) 664-2289

FAX: (670) 664-2272

No e-mail address

VIRGIN ISLANDS

Mr. Nellon Bowry

Director, Office of Management and Budget
41 Noregade Emancipation Garden

Second Floor

Saint Thomas, VI 00802

Contact:Ms. Linda Clarke

Telephone: (809) 774-0750

FAX:(809) 776-0069

No e-mail address

Note: Thislist isbased on the most current information provided by the States. Information on any changes
or apparent errors should be provided to Sherron Duncan (Telephone (202) 395-3120) at the Office of
Management and Budget and to the State in question. Changes to the list will only be made upon formal
notification by the State. The list is aso published biannually in the Catalog of Federal Domestic

Assistance.



Important Notice to Prospective Participants in
U.S. Department of Education
Contract and Grant Programs

Grants

Applicants for grants from the U.S. Department of Education (ED) have to compete for
limited funds.

Deadlines assure all applicants that they will be treated fairly and equally, without |ast
minute haste.

For these reasons, ED must set strict deadlines for all grant applications. Prospective
applicants can avoid disappointment if they understand that --

Failureto meet a deadline will mean that an application will be rgected without any
consideration whatever.

The rules, including the deadline, for applying for each grant are published, individualy,
in the Federal Register. A one-year subscription to the Register may be obtained by
sending $340.00 to: Superintendent of Documents, U.S. Government Printing Office,
Washington, DC 20402-9371. (Send check or money order only, no cash or stamps.)

Theinstructionsin the Federal Register must be followed exactly. Do not accept any
other advice you may receive. No ED employee is authorized to extend any deadline
published in the Register.

Questions regarding submission of applications may be addressed to:
U.S. Department of Education

Application Control Center
Washington, DC 20202-4725

Contracts

Competitive procurement actions undertaken by ED are governed by the Federal
Procurement Regulations and implementing ED Procurement Regulation.

Generally, prospective competitive procurement actions are synopsized in the Commerce
Business Daily (CBD). Prospective offers are therein advised of the nature of the
procurement and where to apply for copies of the Request for Proposals (RFP).



Offers are advised to be guided solely by the contents of the CBD synopsis and the
instructions contained in the RFP. Questions regarding the submission of offers should
be addressed to the Contracts Specialist identified on the face page of the RFP.

Offers are judged in competition with others and failure to conform with any substantive
requirements of the RFP will result in rejection of the offer without any consideration
whatever.

Do not accept any advice you receive that is contrary to instructions contained in either
the CBD synopsis or the RFP. No ED employee is authorized to consider a proposal
which is non-responsive to the RFP.

A subscription to the CBD is available for $208.00 per year via second class mailing or
$261.00 per year viafirst class mailing. Information included in the Federal Acquisition
Regulation is contained in Title 48, Code of Federal Regulations, Chapter 1 (49.00). The
foregoing publication may be obtained by sending your check or money order only, no
cash or stamps, to:

Superintendent of Documents
U.S. Government Printing Office
Washington, DC 20402-9371

In an effort to be certain thisimportant information is widely disseminated, this noticeis
being included in all ED mail to the public. Y ou may, therefore, receive more than one
notice. If you do, we apologize for any annoyance it may cause you.



1998 Amendments to Higher Education Act of 1965

P.L. 105-244

TITLE I--GENERAL PROVISIONS
SEC. 101. REVISION OF TITLEI.
(a) GENERAL PROVISIONS- Titlel (20 U.S.C. 1001 et seq.) is amended to read as follows:
"TITLE I--GENERAL PROVISIONS
"PART A--DEFINITIONS
"SEC. 101. GENERAL DEFINITION OF INSTITUTION OF HIGHER EDUCATION.
(@) INSTITUTION OF HIGHER EDUCATION- For purposes of this Act, other than title IV, the term
“ingtitution of higher education’ means an educational institution in any State that--
*(1) admits as regular students only persons having a certificate of graduation from a school
providing secondary education, or the recognized equivalent of such a certificate;
*(2) islegally authorized within such State to provide a program of education beyond secondary
education;
*(3) provides an educational program for which the institution awards a bachel or's degree or
provides not less than a 2-year program that is acceptable for full credit toward such a degree;
*(4) isapublic or other nonprofit institution; and
*(5) is accredited by a nationally recognized accrediting agency or association, or if not so
accredited, is an institution that has been granted preaccreditation status by such an agency or
association that has been recognized by the Secretary for the granting of preaccreditation status,
and the Secretary has determined that there is satisfactory assurance that the institution will meet
the accreditation standards of such an agency or association within a reasonable time.
“(b) ADDITIONAL INSTITUTIONS INCLUDED- For purposes of this Act, other than title 1V, the term
“ingtitution of higher education’ also includes--
*(1) any school that provides not less than a 1-year program of training to prepare students for
gainful employment in a recognized occupation and that meets the provision of paragraphs (1),
(2), (4), and (5) of subsection (a); and
*(2) apublic or nonprofit private educational institution in any State that, in lieu of the requirement
in subsection (a)(1), admits as regular students persons who are beyond the age of compulsory
school attendance in the State in which the institution is located.
*(c) LIST OF ACCREDITING AGENCIES- For purposes of this section and section 102, the Secretary
shall publish alist of nationally recognized accrediting agencies or associations that the Secretary
determines, pursuant to subpart 2 of part H of title IV, to be reliable authority as to the quality of the
education or training offered.
"SEC. 102. DEFINITION OF INSTITUTION OF HIGHER EDUCATION FOR PURPOSES OF
TITLE IV PROGRAMS.
“(a) DEFINITION OF INSTITUTION OF HIGHER EDUCATION FOR PURPOSES OF TITLE IV
PROGRAMS-
“(1) INCLUSION OF ADDITIONAL INSTITUTIONS- Subject to paragraphs (2) through (4) of
this subsection, the term “institution of higher education' for purposes of title IV includes, in
addition to the ingtitutions covered by the definition in section 101--
“(A) aproprietary institution of higher education (as defined in subsection (b) of this
section);
*(B) apostsecondary vocational institution (as defined in subsection (c) of this section);
and
*(C) only for the purposes of part B of title IV, an institution outside the United States
that is comparable to an institution of higher education as defined in section 101 and that
has been approved by the Secretary for the purpose of part B of title V.
"(2) INSTITUTIONS OUTSIDE THE UNITED STATES
"(A) IN GENERAL- For the purpose of qualifying as an institution under paragraph
(1)(C), the Secretary shall establish criteria by regulation for the approval of ingtitutions



outside the United States and for the determination that such institutions are comparable
to an institution of higher education as defined in section 101. In the case of a graduate
medical or veterinary school outside the United States, such criteria shall include a
requirement that a student attending such school outside the United Statesisineligible for
loans made, insured, or guaranteed under part B unless--
“(i)(1) at least 60 percent of those enrolled in, and at least 60 percent of the
graduates of, the graduate medical school outside the United States were not
persons described in section 484(a)(5) in the year preceding the year for which a
student is seeking aloan under part B of title IV; and
“(11) at least 60 percent of the individuals who were students or
graduates of the graduate medical school outside the United States
(both nationals of the United States and others) taking the examinations
administered by the Educational Commission for Foreign Medical
Graduates received a passing score in the year preceding the year for
which a student is seeking aloan under part B of title IV; or
“(ii) the institution has a clinical training program that was approved by a State
as of January 1, 1992, or the ingtitution's students complete their clinical training
at an approved veterinary school located in the United States.
*(B) ADVISORY PANEL-
“(i) IN GENERAL- For the purpose of qualifying as an institution under
paragraph (1)(C) of this subsection, the Secretary shall establish an advisory
panel of medical expertsthat shall--
*(1) evaluate the standards of accreditation applied to applicant foreign
medical schools; and
“(11) determine the comparability of those standards to standards for
accreditation applied to United States medical schools.
“(ii) SPECIAL RULE- If the accreditation standards described in clause (i) are
determined not to be comparable, the foreign medical school shall be required to
meet the requirements of section 101.
*(C) FAILURE TO RELEASE INFORMATION- The failure of an ingtitution outside the
United Statesto provide, release, or authorize release to the Secretary of such information
as may be required by subparagraph (A) shall render such institution ineligible for the
purpose of part B of title [V.
(D) SPECIAL RULE- If, pursuant to this paragraph, an institution loses eligibility to
participate in the programs under title 1V, then a student enrolled at such institution may,
notwithstanding such loss of eligibility, continue to be eligible to receive aloan under
part B while attending such institution for the academic year succeeding the academic
year in which such loss of eligibility occurred.
(3) LIMITATIONS BASED ON COURSE OF STUDY OR ENROLLMENT- Aningtitution
shall not be considered to meet the definition of an institution of higher education in paragraph (1)
if such institution--
“(A) offers more than 50 percent of such institution's courses by correspondence, unless
the ingtitution is an ingtitution that meets the definition in section 521(4)(C) of the Carl D.
Perkins Vocational and Applied Technology Education Act;
*(B) enrolls 50 percent or more of the institution's students in correspondence courses,
unless the institution is an ingtitution that meets the definition in such section, except that
the Secretary, at the request of such institution, may waive the applicability of this
subparagraph to such institution for good cause, as determined by the Secretary in the
case of an ingtitution of higher education that provides a 2- or 4-year program of
instruction (or both) for which the institution awards an associate or baccalaureate
degree, respectively;
*(C) has a student enrollment in which more than 25 percent of the students are
incarcerated, except that the Secretary may waive the limitation contained in this
subparagraph for a nonprofit institution that provides a 2- or 4-year program of
instruction (or both) for which the institution awards a bachelor's degree, or an associate's
degree or a postsecondary diploma, respectively; or



*(D) has a student enrollment in which more than 50 percent of the students do not have a
secondary school diploma or its recognized equivalent, and does not provide a 2- or 4-
year program of instruction (or both) for which the institution awards a bachelor's degree
or an associate's degree, respectively, except that the Secretary may waive the limitation
contained in this subparagraph if a nonprofit institution demonstrates to the satisfaction of
the Secretary that the ingtitution exceeds such limitation because the institution serves,
through contracts with Federal, State, or local government agencies, significant numbers
of students who do not have a secondary school diploma or its recognized equivalent.
“(4) LIMITATIONS BASED ON MANAGEMENT- An institution shall not be considered to
meet the definition of an institution of higher education in paragraph (1) if--
“(A) theingtitution, or an affiliate of the institution that has the power, by contract or
ownership interest, to direct or cause the direction of the management or policies of the
institution, has filed for bankruptcy, except that this paragraph shall not apply to a
nonprofit ingtitution, the primary function of which isto provide health care educational
services (or an affiliate of such an institution that has the power, by contract or ownership
interest, to direct or cause the direction of the institution's management or policies) that
files for bankruptcy under chapter 11 of title 11, United States Code, between July 1,
1998, and December 1, 1998; or
*(B) the institution, the institution's owner, or the institution's chief executive officer has
been convicted of, or has pled nolo contendere or guilty to, a crime involving the
acquisition, use, or expenditure of funds under title 1V, or has been judicially determined
to have committed fraud involving funds under title V.
*(5) CERTIFICATION- The Secretary shall certify an ingtitution's qualification as an institution of
higher education in accordance with the requirements of subpart 3 of part H of title V.
*(6) LOSS OF ELIGIBILITY - Aninstitution of higher education shall not be considered to meet
the definition of an institution of higher education in paragraph (1) if such institution is removed
from eligibility for funds under title IV asaresult of an action pursuant to part H of title V.
“(b) PROPRIETARY INSTITUTION OF HIGHER EDUCATION-
*(1) PRINCIPAL CRITERIA- For the purpose of this section, the term “proprietary institution of
higher education’ means a school that--
“(A) provides an eligible program of training to prepare students for gainful employment
in arecognized occupation;
“(B) meets the requirements of paragraphs (1) and (2) of section 101(a);
*(C) does not meet the requirement of paragraph (4) of section 101(a);
*(D) isaccredited by a nationally recognized accrediting agency or association
recognized by the Secretary pursuant to part H of title IV;
*(E) has been in existence for at least 2 years; and
*(F) has at least 10 percent of the school's revenues from sources that are not derived
from funds provided under title IV, as determined in accordance with regulations
prescribed by the Secretary.
“(2) ADDITIONAL INSTITUTIONS- The term “proprietary institution of higher education’ also
includes a proprietary educational institution in any State that, in lieu of the requirement in
paragraph (1) of section 101(a), admits as regular students persons who are beyond the age of
compulsory school attendance in the State in which the ingtitution is located.
*(c) POSTSECONDARY VOCATIONAL INSTITUTION-
*(1) PRINCIPAL CRITERIA- For the purpose of this section, the term “postsecondary vocational
institution' means a school that--
“(A) provides an €eligible program of training to prepare students for gainful employment
in arecognized occupation;
“(B) meets the requirements of paragraphs (1), (2), (4), and (5) of section 101(a); and
*(C) has been in existence for at least 2 years.
(2) ADDITIONAL INSTITUTIONS- The term “postsecondary vocational institution' also
includes an educational institution in any State that, in lieu of the requirement in paragraph (1) of
section 101(a), admits as regular students persons who are beyond the age of compulsory school
attendance in the State in which the institution is located.



"SEC. 103. ADDITIONAL DEFINITIONS.

“Inthis Act:

(1) COMBINATION OF INSTITUTIONS OF HIGHER EDUCATION- The term “combination
of institutions of higher education' means a group of ingtitutions of higher education that have
entered into a cooperative arrangement for the purpose of carrying out a common objective, or a
public or private nonprofit agency, organization, or institution designated or created by a group of
institutions of higher education for the purpose of carrying out acommon objective on the group's
behalf.
“(2) DEPARTMENT- The term “Department' means the Department of Education.
“(3) DISABILITY- Theterm “disability' has the same meaning given that term under section 3(2)
of the Americans With Disabilities Act of 1990.
*(4) ELEMENTARY SCHOOL- The term “elementary school' has the same meaning given that
term under section 14101 of the Elementary and Secondary Education Act of 1965.
*(5) GIFTED AND TALENTED- The term "gifted and talented' has the same meaning given that
term under section 14101 of the Elementary and Secondary Education Act of 1965.
*(6) LOCAL EDUCATIONAL AGENCY - Theterm “local educational agency' has the same
meaning given that term under section 14101 of the Elementary and Secondary Education Act of
1965.
“(7) NEW BORROWER- The term “new borrower' when used with respect to any date means an
individual who on that date has no outstanding balance of principal or interest owing on any loan
made, insured, or guaranteed under title IV.
*(8) NONPROFIT- The term “nonprofit' as applied to a school, agency, organization, or institution
means a school, agency, organization, or institution owned and operated by one or more nonprofit
corporations or associations, no part of the net earnings of which inures, or may lawfully inure, to
the benefit of any private shareholder or individual.
*(9) SCHOOL OR DEPARTMENT OF DIVINITY - The term “school or department of divinity'
means an ingtitution, or a department or a branch of an institution, the program of instruction of
which is designed for the education of students--
“(A) to prepare the students to become ministers of religion or to enter upon some cther
religious vocation (or to provide continuing training for any such vocation); or
*(B) to prepare the students to teach theological subjects.
(10) SECONDARY SCHOOL- The term “secondary school' has the same meaning given that
term under section 14101 of the Elementary and Secondary Education Act of 1965.
(11) SECRETARY - The term “Secretary' means the Secretary of Education.
"(12) SERVICE-LEARNING- Theterm “service-learning' has the same meaning given that term
under section 101(23) of the National and Community Service Act of 1990.
*(13) SPECIAL EDUCATION TEACHER- The term “special education teacher' means teachers
who teach children with disabilities as defined in section 602 of the Individual s with Disabilities
Education Act.
“(14) STATE EDUCATIONAL AGENCY - The term "State educational agency' has the same
meaning given that term under section 14101 of the Elementary and Secondary Education Act of
1965.
(15) STATE HIGHER EDUCATION AGENCY - The term "State higher education agency'
means the officer or agency primarily responsible for the State supervision of higher education.
*(16) STATE; FREELY ASSOCIATED STATES
(A) STATE- Theterm “State' includes, in addition to the several States of the United
States, the Commonwealth of Puerto Rico, the District of Columbia, Guam, American
Samoa, the United States Virgin |dlands, the Commonwealth of the Northern Mariana
Islands, and the Freely Associated States.
“(B) FREELY ASSOCIATED STATES- Theterm "Freely Associated States' means the
Republic of the Marshall Idands, the Federated States of Micronesia, and the Republic of
Palau.
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TITLE II--TEACHER QUALITY
SEC. 201. TEACHER QUALITY ENHANCEMENT GRANTS.
The Act is amended by inserting after title | (20 U.S.C. 1001 et seq.) the following:
"TITLE I1--TEACHER QUALITY ENHANCEMENT GRANTSFOR STATESAND
PARTNERSHIPS
"SEC. 201. PURPOSES; DEFINITIONS.
*(@) PURPOSES- The purposes of thistitle are to--
*(1) improve student achievement;
“(2) improve the quality of the current and future teaching force by improving the preparation of
prospective teachers and enhancing professional development activities;
*(3) hold ingtitutions of higher education accountable for preparing teachers who have the
necessary teaching skills and are highly competent in the academic content areas in which the
teachers plan to teach, such as mathematics, science, English, foreign languages, history,
economics, art, civics, Government, and geography, including training in the effective uses of
technology in the classroom; and
*(4) recruit highly qualified individuals, including individual s from other occupations, into the
teaching force.
“(b) DEFINITIONS- In thistitle:
(1) ARTS AND SCIENCES- The term “arts and sciences means--
“(A) when referring to an organizational unit of an institution of higher education, any
academic unit that offers 1 or more academic majorsin disciplines or content areas
corresponding to the academic subject matter areas in which teachers provide instruction;
and
*(B) when referring to a specific academic subject matter area, the disciplines or content
areas in which academic majors are offered by the arts and science organizational unit.
*(2) HIGH NEED LOCAL EDUCATIONAL AGENCY - Theterm "high need local educational
agency' means alocal educational agency that serves an el ementary school or secondary school
located in an areain which there is--
*(A) ahigh percentage of individual s from families with incomes below the poverty ling;
*(B) ahigh percentage of secondary school teachers not teaching in the content areain
which the teachers were trained to teach; or
*(C) ahigh teacher turnover rate.
°(3) POVERTY LINE- The term “poverty line' means the poverty line (as defined by the Office of
Management and Budget, and revised annually in accordance with section 673(2) of the
Community Services Block Grant Act (42 U.S.C. 9902(2))) applicable to a family of the size
involved.
"SEC. 202. STATE GRANTS.
*(a) IN GENERAL- From amounts made available under section 210(1) for afiscal year, the Secretary is
authorized to award grants under this section, on a competitive basis, to eligible States to enable the eligible
States to carry out the activities described in subsection (d).
“(b) ELIGIBLE STATE-
(1) DEFINITION- Inthistitle, the term “eligible State' means--
“(A) the Governor of a State; or
*(B) in the case of a State for which the constitution or law of such State designates
another individual, entity, or agency in the State to be responsible for teacher certification
and preparation activity, such individual, entity, or agency.
*(2) CONSULTATION- The Governor and the individual, entity, or agency designated under
paragraph (1) shall consult with the Governor, State board of education, State educational agency,
or State agency for higher education, as appropriate, with respect to the activities assisted under
this section.



*(3) CONSTRUCTION- Nothing in this subsection shall be construed to negate or supersede the
legal authority under State law of any State agency, State entity, or State public official over
programs that are under the jurisdiction of the agency, entity, or official.
*(c) APPLICATION- To be eligible to receive a grant under this section, an eligible State shall, at the time
of theinitial grant application, submit an application to the Secretary that--
*(1) meetsthe requirement of this section;
*(2) includes a description of how the eligible State intends to use funds provided under this
section; and
*(3) contains such other information and assurances as the Secretary may require.
*(d) USES OF FUNDS- An dligible State that receives a grant under this section shall use the grant fundsto
reform teacher preparation regquirements, and to ensure that current and future teachers possess the
necessary teaching skills and academic content knowledge in the subject areas in which the teachers are
assigned to teach, by carrying out 1 or more of the following activities:
*(1) REFORM S- Implementing reforms that hold institutions of higher education with teacher
preparation programs accountable for preparing teachers who are highly competent in the
academic content areas in which the teachers plan to teach, and possess strong teaching skills,
which may include the use of rigorous subject matter competency tests and the requirement that a
teacher have an academic major in the subject area, or related discipline, in which the teacher
plansto teach.
*(2) CERTIFICATION OR LICENSURE REQUIREMENTS- Reforming teacher certification or
licensure requirements to ensure that teachers have the necessary teaching skills and academic
content knowledge in the subject areas in which teachers are assigned to teach.
"(3) ALTERNATIVESTO TRADITIONAL PREPARATION FOR TEACHING- Providing
prospective teachers with alternatives to traditional preparation for teaching through programs at
colleges of arts and sciences or at nonprofit educational organizations.
“(4) ALTERNATIVE ROUTES TO STATE CERTIFICATION- Carrying out programs that--
*(A) include support during theinitial teaching experience; and
*(B) establish, expand, or improve alternative routes to State certification of teachers for
highly qualified individuals, including mid-career professionals from other occupations,
paraprofessionals, former military personnel and recent college graduates with records of
academic distinction.
°(5) RECRUITMENT; PAY; REMOVAL- Developing and implementing effective mechanismsto
ensure that local educational agencies and schools are able to effectively recruit highly qualified
teachers, to financially reward those teachers and principals whose students have made significant
progress toward high academic performance, such as through performance-based compensation
systems and access to ongoing professional development opportunities for teachers and
administrators, and to expeditiously remove incompetent or unqualified teachers consistent with
procedures to ensure due process for the teachers.
*(6) SOCIAL PROMOTION- Development and implementation of efforts to address the problem
of social promotion and to prepare teachers to effectively address the issues raised by ending the
practice of social promotion.
*(7) RECRUITMENT- Activities described in section 204(d).
"SEC. 203. PARTNERSHIP GRANTS.
*(@) GRANTS- From amounts made available under section 210(2) for afiscal year, the Secretary is
authorized to award grants under this section, on a competitive basis, to eligible partnerships to enable the
eligible partnerships to carry out the activities described in subsections (d) and ().
“(b) DEFINITIONS-
(1) ELIGIBLE PARTNERSHIPS- In thistitle, the term “eligible partnerships' means an entity
that--
“(A) shall include--
“(i) apartner ingtitution;
*(ii) aschool of arts and sciences; and
“(iii) ahigh need local educational agency; and
*(B) may include a Governor, State educational agency, the State board of education, the
State agency for higher education, an ingtitution of higher education not described in
subparagraph (A), a public charter school, a public or private elementary school or



secondary school, a public or private nonprofit educational organization, a business, a
teacher organization, or a prekindergarten program.
*(2) PARTNER INSTITUTION- In this section, the term “partner institution' means a private
independent or State-supported public institution of higher education, the teacher training program
of which demonstrates that--
*(A) graduates from the teacher training program exhibit strong performance on State-
determined qualifying assessments for new teachers through--
*(i) demonstrating that 80 percent or more of the graduates of the program who
intend to enter the field of teaching have passed al of the applicable State
gualification assessments for new teachers, which shall include an assessment of
each prospective teacher's subject matter knowledge in the content area or areas
in which the teacher intends to teach; or
*(ii) being ranked among the highest-performing teacher preparation programs
in the State as determined by the State--
*(1) using criteria consistent with the requirements for the State report
card under section 207(b); and
“(11) using the State report card on teacher preparation required under
section 207(b), after the first publication of such report card and for
every year thereafter; or
*(B) the teacher training program requires all the students of the program to participate in
intensive clinical experience, to meet high academic standards, and--
*(i) in the case of secondary school candidates, to successfully complete an
academic major in the subject areain which the candidate intends to teach or to
demonstrate competence through a high level of performance in relevant content
areas; and
“(ii) in the case of elementary school candidates, to successfully complete an
academic major in the arts and sciences or to demonstrate competence through a
high level of performancein core academic subject aress.
*(c) APPLICATION- Each €eligible partnership desiring a grant under this section shall submit an
application to the Secretary at such time, in such manner, and accompanied by such information as the
Secretary may require. Each such application shall--
*(1) contain a needs assessment of all the partners with respect to teaching and learning and a
description of how the partnership will coordinate with other teacher training or professional
development programs, and how the activities of the partnership will be consistent with State,
local, and other education reform activities that promote student achievement;
*(2) contain aresource assessment that describes the resources available to the partnership, the
intended use of the grant funds, including a description of how the grant funds will be fairly
distributed in accordance with subsection (f), and the commitment of the resources of the
partnership to the activities assisted under thistitle, including financial support, faculty
participation, time commitments, and continuation of the activities when the grant ends; and
*(3) contain a description of--
“(A) how the partnership will meet the purposes of thistitle;
*(B) how the partnership will carry out the activities required under subsection (d) and
any permissible activities under subsection (e); and
*(C) the partnership's eval uation plan pursuant to section 206(b).
*(d) REQUIRED USES OF FUNDS- An €ligible partnership that receives a grant under this section shall
use the grant funds to carry out the following activities:
(1) REFORMS- Implementing reforms within teacher preparation programs to hold the programs
accountable for preparing teachers who are highly competent in the academic content areasin
which the teachers plan to teach, and for promoting strong teaching skills, including working with
aschool of arts and sciences and integrating reliable research-based teaching methods into the
curriculum, which curriculum shall include programs designed to successfully integrate
technology into teaching and learning.
*(2) CLINICAL EXPERIENCE AND INTERACTION- Providing sustained and high quality
preservice clinical experience including the mentoring of prospective teachers by veteran teachers,
and substantially increasing interaction between faculty at institutions of higher education and new



and experienced teachers, principals, and other administrators at elementary schools or secondary
schooals, and providing support, including preparation time, for such interaction.
*(3) PROFESSIONAL DEVELOPMENT- Creating opportunities for enhanced and ongoing
professional development that improves the academic content knowledge of teachers in the subject
areas in which the teachers are certified to teach or in which the teachers are working toward
certification to teach, and that promotes strong teaching skills.
“(e) ALLOWABLE USES OF FUNDS- An eligible partnership that receives a grant under this section may
use such funds to carry out the following activities:
(1) TEACHER PREPARATION AND PARENT INVOLVEMENT- Preparing teachers to work
with diverse student populations, including individuals with disabilities and limited English
proficient individual s, and involving parents in the teacher preparation program reform process.
*(2) DISSEMINATION AND COORDINATION- Broadly disseminating information on effective
practices used by the partnership, and coordinating with the activities of the Governor, State board
of education, State higher education agency, and State educational agency, as appropriate.
"(3) MANAGERIAL AND LEADERSHIP SKILLS- Developing and implementing proven
mechanisms to provide principals and superintendents with effective managerial and leadership
skills that result in increased student achievement.
“(4) TEACHER RECRUITMENT- Activities described in section 204(d).
*(f) SPECIAL RULE- No individual member of an eligible partnership shall retain more than 50 percent of
the funds made available to the partnership under this section.
*(g) CONSTRUCTION- Nothing in this section shall be construed to prohibit an eligible partnership from
using grant funds to coordinate with the activities of more than one Governor, State board of education,
State educational agency, local educational agency, or State agency for higher education.
"SEC. 204. TEACHER RECRUITMENT GRANTS.
“(8) PROGRAM AUTHORIZED- From amounts made available under section 210(3) for afiscal year, the
Secretary is authorized to award grants, on a competitive basis, to eligible applicants to enable the eligible
applicantsto carry out activities described in subsection (d).
“(b) ELIGIBLE APPLICANT DEFINED- In thistitle, the term “€eligible applicant’ means--
*(1) an eligible State described in section 202(b); or
*(2) an eligible partnership described in section 203(b).
*(c) APPLICATION- Any €eligible applicant desiring to receive a grant under this section shall submit an
application to the Secretary at such time, in such form, and containing such information as the Secretary
may require, including--
“(1) adescription of the assessment that the eligible applicant, and the other entities with whom
the eligible applicant will carry out the grant activities, have undertaken to determine the most
critical needs of the participating high-need local educational agencies;
*(2) adescription of the activities the eligible applicant will carry out with the grant; and
*(3) adescription of the eligible applicant's plan for continuing the activities carried out with the
grant, once Federal funding ceases.
“(d) USES OF FUNDS- Each €ligible applicant receiving a grant under this section shall use the grant
funds--
@
(A) to award scholarships to help students pay the costs of tuition, room, board, and other
expenses of completing a teacher preparation program;
*(B) to provide support services, if needed to enable scholarship recipients to complete
postsecondary education programs; and
*(C) for followup services provided to former scholarship recipients during the recipients
first 3 years of teaching; or
*(2) to develop and implement effective mechanisms to ensure that high need local educational
agencies and schools are able to effectively recruit highly qualified teachers.
“(e) SERVICE REQUIREMENTS- The Secretary shall establish such requirements as the Secretary finds
necessary to ensure that recipients of scholarships under this section who complete teacher education
programs subsequently teach in a high-need local educational agency, for a period of time equivalent to the
period for which the recipients receive scholarship assistance, or repay the amount of the scholarship. The
Secretary shall use any such repayments to carry out additional activities under this section.



"SEC. 205. ADMINISTRATIVE PROVISIONS.
"(8) DURATION; ONE-TIME AWARDS; PAYMENTS
(1) DURATION-
"(A) ELIGIBLE STATES AND ELIGIBLE APPLICANTS- Grants awarded to €ligible
States and eligible applicants under thistitle shall be awarded for a period not to exceed 3
years.
*(B) ELIGIBLE PARTNERSHIPS- Grants awarded to eligible partnerships under this
title shall be awarded for a period of 5 years.
'(2) ONE-TIME AWARD- An €eligible State and an eligible partnership may receive a grant under
each of sections 202, 203, and 204 only once.
(3) PAYMENTS- The Secretary shall make annual payments of grant funds awarded under this
part.
“(b) PEER REVIEW-
*(1) PANEL- The Secretary shall provide the applications submitted under thistitle to a peer
review panel for evaluation. With respect to each application, the peer review panel shall initially
recommend the application for funding or for disapproval.
*(2) PRIORITY - In recommending applications to the Secretary for funding under thistitle, the
panel shall--
“(A) with respect to grants under section 202, give priority to eligible States serving
States that--
“(i) have initiatives to reform State teacher certification requirements that are
designed to ensure that current and future teachers possess the necessary
teaching skills and academic content knowledge in the subject areasin which the
teachers are certified or licensed to teach;
“(ii) include innovative reforms to hold institutions of higher education with
teacher preparation programs accountable for preparing teachers who are highly
competent in the academic content area in which the teachers plan to teach and
have strong teaching skills; or
“(iii) involve the devel opment of innovative efforts aimed at reducing the
shortage of highly qualified teachersin high poverty urban and rural areas;
*(B) with respect to grants under section 203--
“(i) give priority to applications from eligible partnerships that involve
businesses; and
“(ii) take into consideration--
*(1) providing an equitable geographic distribution of the grants
throughout the United States; and
“(I1) the potential of the proposed activities for creating improvement
and positive change.
*(3) SECRETARIAL SELECTION- The Secretary shall determine, based on the peer review
process, which application shall receive funding and the amounts of the grants. In determining
grant amounts, the Secretary shall take into account the total amount of funds available for all
grants under thistitle and the types of activities proposed to be carried out.
(c) MATCHING REQUIREMENTS-
(1) STATE GRANTS- Each dligible State receiving a grant under section 202 or 204 shall
provide, from non-Federal sources, an amount equal to 50 percent of the amount of the grant (in
cash or in kind) to carry out the activities supported by the grant.
*(2) PARTNERSHIP GRANTS- Each €eligible partnership receiving a grant under section 203 or
204 shall provide, from non-Federal sources (in cash or in kind), an amount equal to 25 percent of
the grant for the first year of the grant, 35 percent of the grant for the second year of the grant, and
50 percent of the grant for each succeeding year of the grant.
*(d) LIMITATION ON ADMINISTRATIVE EXPENSES- An €eligible State or eligible partnership that
receives a grant under thistitle may not use more than 2 percent of the grant funds for purposes of
administering the grant.
*(e) TEACHER QUALIFICATIONS PROVIDED TO PARENTS UPON REQUEST- Any local
educational agency or school that benefits from the activities assisted under this title shall make available,
upon request and in an understandable and uniform format, to any parent of a student attending any school



served by the local educational agency, information regarding the qualification of the student's classroom
teacher with regard to the subject matter in which the teacher provides instruction. The local educational
agency shall inform parents that the parents are entitled to receive the information upon request.
"SEC. 206. ACCOUNTABILITY AND EVALUATION.
(@) STATE GRANT ACCOUNTABILITY REPORT- An €eligible State that receives a grant under section
202 shall submit an annual accountahility report to the Secretary, the Committee on Labor and Human
Resources of the Senate, and the Committee on Education and the Workforce of the House of
Representatives. Such report shall include a description of the degree to which the eligible State, in using
funds provided under such section, has made substantial progress in meeting the following goals:
(1) STUDENT ACHIEVEMENT- Increasing student achievement for all students as defined by
the eligible State.
*(2) RAISING STANDARDS- Raising the State academic standards required to enter the teaching
profession, including, where appropriate, through the use of incentives to incorporate the
regquirement of an academic major in the subject, or related discipline, in which the teacher plans
to teach.
“(3) INITIAL CERTIFICATION OR LICENSURE- Increasing success in the pass rate for initial
State teacher certification or licensure, or increasing the numbers of highly qualified individuals
being certified or licensed as teachers through alternative programs.
"(4) CORE ACADEMIC SUBJECTS
“(A) SECONDARY SCHOOL CLASSES- Increasing the percentage of secondary school
classes taught in core academic subject areas by teachers--
*(i) with academic majorsin those areas or in arelated field;
*(ii) who can demonstrate a high level of competence through rigorous academic
subject areatests; or
“(iii) who can demonstrate competence through a high level of performancein
relevant content areas.
“(B) ELEMENTARY SCHOOL CLASSES- Increasing the percentage of elementary
school classes taught by teachers--
*(i) with academic majorsin the arts and sciences; or
*(ii) who can demonstrate competence through a high level of performance in
core academic subjects.
*(5) DECREASING TEACHER SHORTAGES- Decreasing shortages of qualified teachersin
poor urban and rural areas.
*(6) INCREASING OPPORTUNITIES FOR PROFESSIONAL DEVELOPMENT- Increasing
opportunities for enhanced and ongoing professional development that improves the academic
content knowledge of teachers in the subject areas in which the teachers are certified or licensed to
teach or in which the teachers are working toward certification or licensure to teach, and that
promotes strong teaching skills.
*(7) TECHNOLOGY INTEGRATION- Increasing the number of teachers prepared to integrate
technology in the classroom.
“(b) ELIGIBLE PARTNERSHIP EVALUATION- Each €eligible partnership receiving a grant under section
203 shall establish and include in the application submitted under section 203(c), an evaluation plan that
includes strong performance objectives. The plan shall include objectives and measures for--
*(1) increased student achievement for all students as measured by the partnership;
*(2) increased teacher retention in the first 3 years of a teacher's career;
*(3) increased success in the pass rate for initial State certification or licensure of teachers; and
*(4) increased percentage of secondary school classes taught in core academic subject areas by
teachers--
“(A) with academic majorsin the areas or in arelated field; and
“(B) who can demonstrate a high level of competence through rigorous academic subject
area tests or who can demonstrate competence through a high level of performance in
relevant content areas;
*(5) increasing the percentage of elementary school classes taught by teachers with academic
majorsin the arts and sciences or who demonstrate competence through a high level of
performance in core academic subject areas; and
*(6) increasing the number of teachers trained in technology.



“(c) REVOCATION OF GRANT-
(1) REPORT- Each eligible State or eligible partnership receiving a grant under thistitle shall
report annually on the progress of the eligible State or eligible partnership toward meeting the
purposes of thistitle and the goal's, objectives, and measures described in subsections (a) and (b).
(2) REVOCATION-
"(A) ELIGIBLE STATES AND ELIGIBLE APPLICANTS:- If the Secretary determines
that an eligible State or eligible applicant is not making substantial progressin meeting
the purposes, goal's, objectives, and measures, as appropriate, by the end of the second
year of agrant under thistitle, then the grant payment shall not be made for the third year
of the grant.
*(B) ELIGIBLE PARTNERSHIPS- If the Secretary determines that an eligible
partnership is not making substantial progress in meeting the purposes, goals, objectives,
and measures, as appropriate, by the end of the third year of a grant under thistitle, then
the grant payments shall not be made for any succeeding year of the grant.
(d) EVALUATION AND DISSEMINATION- The Secretary shall evaluate the activities funded under
this title and report the Secretary's findings regarding the activities to the Committee on Labor and Human
Resources of the Senate and the Committee on Education and the Workforce of the House of
Representatives. The Secretary shall broadly disseminate successful practices developed by eligible States
and eligible partnerships under thistitle, and shall broadly disseminate information regarding such practices
that were found to be ineffective.
"SEC. 207. ACCOUNTABILITY FOR PROGRAMSTHAT PREPARE TEACHERS.
“(@) DEVELOPMENT OF DEFINITIONS AND REPORTING METHODS- Within 9 months of the date
of enactment of the Higher Education Amendments of 1998, the Commissioner of the National Center for
Education Statistics, in consultation with States and institutions of higher education, shall develop key
definitions for terms, and uniform reporting methods (including the key definitions for the consistent
reporting of passrates), related to the performance of elementary school and secondary school teacher
preparation programs.
“(b) STATE REPORT CARD ON THE QUALITY OF TEACHER PREPARATION- Each State that
receives funds under this Act shall provide to the Secretary, within 2 years of the date of enactment of the
Higher Education Amendments of 1998, and annually thereafter, in a uniform and comprehensible manner
that conforms with the definitions and methods established in subsection (a), a State report card on the
quality of teacher preparation in the State, which shall include at least the following:
“(1) A description of the teacher certification and licensure assessments, and any other
certification and licensure requirements, used by the State.
*(2) The standards and criteria that prospective teachers must meet in order to attain initial teacher
certification or licensure and to be certified or licensed to teach particular subjects or in particular
grades within the State.
*(3) A description of the extent to which the assessments and requirements described in paragraph
(1) are digned with the State's standards and assessments for students.
“(4) The percentage of teaching candidates who passed each of the assessments used by the State
for teacher certification and licensure, and the passing score on each assessment that determines
whether a candidate has passed that assessment.
*(5) The percentage of teaching candidates who passed each of the assessments used by the State
for teacher certification and licensure, disaggregated and ranked, by the teacher preparation
program in that State from which the teacher candidate received the candidate's most recent
degree, which shall be made available widely and publicly.
*(6) Information on the extent to which teachers in the State are given waivers of State
certification or licensure requirements, including the proportion of such teachers distributed across
high- and low-poverty school districts and across subject areas.
*(7) A description of each State's alternative routes to teacher certification, if any, and the
percentage of teachers certified through alternative certification routes who pass State teacher
certification or licensure assessments.
*(8) For each State, a description of proposed criteria for assessing the performance of teacher
preparation programs within institutions of higher education in the State, including indicators of
teacher candidate knowledge and skills.



*(9) Information on the extent to which teachers or prospective teachersin each State are required
to take examinations or other assessments of their subject matter knowledge in the area or areasin
which the teachers provide instruction, the standards established for passing any such assessments,
and the extent to which teachers or prospective teachers are required to receive a passing score on
such assessmentsin order to teach in specific subject areas or grade levels.
“(c) INITIAL REPORT-
(1) IN GENERAL - Each State that receives funds under this Act, not later than 6 months of the
date of enactment of the Higher Education Amendments of 1998 and in a uniform and
comprehensible manner, shall submit to the Secretary the information described in paragraphs (1),
(5), and (6) of subsection (b). Such information shall be compiled by the Secretary and submitted
to the Committee on Labor and Human Resources of the Senate and the Committee on Education
and the Workforce of the House of Representatives not later than 9 months after the date of
enactment of the Higher Education Amendments of 1998.
*(2) CONSTRUCTION- Nothing in this subsection shall be construed to require a State to gather
information that is not in the possession of the State or the teacher preparation programsin the
State, or readily available to the State or teacher preparation programs.
*(d) REPORT OF THE SECRETARY ON THE QUALITY OF TEACHER PREPARATION-
(1) REPORT CARD- The Secretary shall provide to Congress, and publish and make widely
available, areport card on teacher qualifications and preparation in the United States, including all
the information reported in paragraphs (1) through (9) of subsection (b). Such report shall identify
States for which eligible States and eligible partnerships received a grant under thistitle. Such
report shall be so provided, published and made available not later than 2 years 6 months after the
date of enactment of the Higher Education Amendments of 1998 and annually thereafter.
“(2) REPORT TO CONGRESS- The Secretary shall report to Congress--
“(A) acomparison of States' efforts to improve teaching quality; and
*(B) regarding the national mean and median scores on any standardized test that is used
in more than 1 State for teacher certification or licensure.
*(3) SPECIAL RULE- In the case of teacher preparation programs with fewer than 10 graduates
taking any singleinitial teacher certification or licensure assessment during an academic year, the
Secretary shall collect and publish information with respect to an average pass rate on State
certification or licensure assessments taken over a 3-year period.
“(e) COORDINATION- The Secretary, to the extent practicable, shall coordinate the information collected
and published under this title among States for individuals who took State teacher certification or licensure
assessments in a State other than the State in which the individual received the individual's most recent
degree.
(f) INSTITUTIONAL REPORT CARDS ON THE QUALITY OF TEACHER PREPARATION-
*(1) REPORT CARD- Each institution of higher education that conducts a teacher preparation
program that enrolls students receiving Federal assistance under this Act, not later than 18 months
after the date of enactment of the Higher Education Amendments of 1998 and annually thereafter,
shall report to the State and the general public, in a uniform and comprehensible manner that
conforms with the definitions and methods established under subsection (a), the following
information:
"(A) PASSRATE-
(i) For the most recent year for which the information is available, the pass rate
of the ingtitution's graduates on the teacher certification or licensure assessments
of the State in which the institution islocated, but only for those students who
took those assessments within 3 years of completing the program.
“(ii) A comparison of the program'’s pass rate with the average pass rate for
programsin the State.
“(iii) In the case of teacher preparation programs with fewer than 10 graduates
taking any singleinitial teacher certification or licensure assessment during an
academic year, the ingtitution shall collect and publish information with respect
to an average pass rate on State certification or licensure assessments taken over
a 3-year period.



(B) PROGRAM INFORMATION- The number of students in the program, the average
number of hours of supervised practice teaching required for those in the program, and
the faculty-student ratio in supervised practice teaching.
*(C) STATEMENT- In States that approve or accredit teacher education programs, a
statement of whether the institution's program is so approved or accredited.
"(D) DESIGNATION AS LOW-PERFORMING- Whether the program has been
designated as low-performing by the State under section 208(a).
*(2) REQUIREMENT- The information described in paragraph (1) shall be reported through
publications such as school catalogs and promotional materials sent to potential applicants,
secondary school guidance counselors, and prospective employers of the institution's program
graduates.
*(3) FINES- In addition to the actions authorized in section 487(c), the Secretary may impose a
fine not to exceed $25,000 on an institution of higher education for failure to provide the
information described in this subsection in atimely or accurate manner.
"SEC. 208. STATE FUNCTIONS.
“(a) STATE ASSESSMENT- In order to receive funds under this Act, a State, not later than 2 years after
the date of enactment of the Higher Education Amendments of 1998, shall have in place a procedure to
identify, and assist, through the provision of technical assistance, low-performing programs of teacher
preparation within institutions of higher education. Such State shall provide the Secretary an annual list of
such low-performing institutions that includes an identification of those institutions at-risk of being placed
on such list. Such levels of performance shall be determined solely by the State and may include criteria
based upon information collected pursuant to thistitle. Such assessment shall be described in the report
under section 207(b).
“(b) TERMINATION OF ELIGIBILITY- Any ingtitution of higher education that offers a program of
teacher preparation in which the State has withdrawn the State's approval or terminated the State's financial
support due to the low performance of the institution's teacher preparation program based upon the State
assessment described in subsection (a)--
*(21) shall beineligible for any funding for professional development activities awarded by the
Department of Education; and
*(2) shall not be permitted to accept or enroll any student that receives aid under title IV of this
Act in the ingtitution's teacher preparation program.
“(c) NEGOTIATED RULEMAKING- If the Secretary develops any regulations implementing subsection
(b)(2), the Secretary shall submit such proposed regulations to a negotiated rulemaking process, which shall
include representatives of States, institutions of higher education, and educational and student
organizations.
"SEC. 209. GENERAL PROVISIONS.
*(@) METHODS- In complying with sections 207 and 208, the Secretary shall ensure that States and
institutions of higher education use fair and eguitable methods in reporting and that the reporting methods
protect the privacy of individuals.
“(b) SPECIAL RULE- For each State in which there are no State certification or licensure assessments, or
for States that do not set minimum performance levels on those assessments--
*(1) the Secretary shall, to the extent practicable, collect data comparable to the data required
under thistitle from States, local educational agencies, institutions of higher education, or other
entities that administer such assessments to teachers or prospective teachers; and
*(2) notwithstanding any other provision of thistitle, the Secretary shall use such data to carry out
requirements of thistitle related to assessments or pass rates.
(c) LIMITATIONS
(1) FEDERAL CONTROL PROHIBITED- Nothing in thistitle shall be construed to permit,
allow, encourage, or authorize any Federal control over any aspect of any private, religious, or
home school, whether or not a home school is treated as a private school or home school under
State law. This section shall not be construed to prohibit private, religious, or home schools from
participation in programs or services under thistitle.
(2) NO CHANGE IN STATE CONTROL ENCOURAGED OR REQUIRED- Nothing in this
title shall be construed to encourage or require any change in a State's treatment of any private,
religious, or home school, whether or not a home school istreated as a private school or home
school under State law.



“(3) NATIONAL SYSTEM OF TEACHER CERTIFICATION PROHIBITED- Nothing in this
title shall be construed to permit, allow, encourage, or authorize the Secretary to establish or
support any national system of teacher certification.
"SEC. 210. AUTHORIZATION OF APPROPRIATIONS.
“There are authorized to be appropriated to carry out this title $300,000,000 for fiscal year 1999 and such
sums as may be necessary for each of the 4 succeeding fiscal years, of which--
*(1) 45 percent shall be available for each fiscal year to award grants under section 202;
*(2) 45 percent shall be available for each fiscal year to award grants under section 203; and
*(3) 10 percent shall be available for each fiscal year to award grants under section 204.".
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DEPARTMENT OF EDUCATI ON
34 CFR Part 611

RI N 1840- AC65

Teacher Quality Enhancenment Grants Program
AGENCY: O fice of Postsecondary Education, Departnent of Education

ACTI ON:  Fi nal regul ations.

SUMVARY: The Assistant Secretary for Postsecondary Education issues
regul ations to inplenent a requirenent of section 204(e) of the Higher
Educati on Act (HEA), as anmended by the Hi gher Education Arendnents of
1998. Section 204(e) requires that students in teacher preparation
prograns funded under the Teacher Recruitnent Program nust repay

schol arshi ps provided with program funds if they do not teach in high-
need | ocal educational agencies for the period of tine for which they
recei ve schol arshi p assistance. These regul ati ons al so would apply to
any schol arshi ps awarded to students in teacher preparation prograns
funded under the State and Partnership Prograns authorized in sections
202 and 203 of the HEA.

DATES: These regul ations are effective January 12, 2000.

FOR FURTHER | NFORMATI ON CONTACT: Dr. Louis Venuto, Hi gher Education
Programs, O fice of Postsecondary Education, Ofice of Policy,

Pl anni ng, and | nnovation, 1990 K Street, NW, Wshington, DC 20006-
8525: Tel ephone: (202) 502-7763. Inquiries also may be sent by e-nmail
to: Louis__Venuto@d.gov or by FAX to: (202) 502-7699. If you use a

t el econmuni cati ons device for the deaf (TDD), you may call the Federa
Information Rel ay Service (FIRS) at 1-800-877-8339.

I ndividuals with disabilities may obtain this docunent in an
alternate format (e.g., Braille, large print, audi otape, or conputer
di skette) on request to the contact person listed in the preceding
par agr aph

SUPPLEMENTARY | NFORMATI ON
Background

On Cctober 8, 1998, the President signed into | aw the Hi gher
Educati on Anendrments of 1998 (Pub. L. 105-244). Title Il of this | aw



addresses the Nation's need to ensure that new teachers enter the
cl assroom prepared to teach all students to high standards by

aut horizing, as Title Il of the Hi gher Education Act (HEA), Teacher
Qual ity Enhancenent Grants for States and Partnershi ps.

The new Teacher Quality Enhancement Grants Program consists of
three different conpetitive grant prograns. Together, the State Grants
Program the Partnership Grants for Inproving Teacher Preparation
Program and the Teacher Recruitnment Program these prograns are
designed to increase student achi evenment by supporting conprehensive
approaches to i nproving teacher quality.

One key aspect of the Teacher Recruitment Grants Programis the
availability of scholarships to students who are enrolled in teacher
preparation prograns at the grantee institutions of higher education
(IHEsS) (or at IHEs working with State Teacher Recruitment Program
grantees), and who agree to teach in high-need school districts. As
provided in section 204(e) of the HEA, in exchange for schol arship
support recipients nust agree to incur a contractual obligation, under
terns the Departnent establishes, to teach in high-need LEAs for a
peri od equivalent to the period for which they receive the schol arshi p.

On Novenber 5, 1999, the Secretary published a notice of proposed
rul emaking (NPRM for this part in the Federal Register (64 FR 60632).
In the preanble to the NPRM the Secretary di scussed on pages 60632
t hrough 60638 t he proposed terns and conditions of this contractua
agreenent. The mmjor issues addressed by the NPRM i ncl uded- -

<bul | et > Whet her all with Teacher Recruitnent Program schol arship
reci pients should have to neet their service obligations by teaching in
hi gh- need school s of high-need LEAs;

<bul l et> The definition of a ~"high-need LEA' and a " hi gh-need
school'' in which scholarship recipients would need to teach in order
to avoid responsibility for repaying their schol arshi ps;

<bullet> How, in order to retain the financial assistance as a
schol arship, the Departrment will calculate the period of time in which
t he schol arship recipient must teach in a hi gh-need school of a high-
need LEA;

<bul | et > Condi ti ons under which the Departnment nmay defer a
schol arship recipient's service obligation

<bul | et > The anmpunt of the schol arship recipient's indebtedness to
t he Federal government for failure to neet the service obligation
terns of repaynent, and any linmited circunstances under which the
Department woul d di scharge this indebtedness;

<bul | et> The content of the schol arship agreenment that the
schol arshi p reci pi ent woul d execut e;
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<bul | et> The respective responsibilities of the schol arship
reci pient, teacher preparation programin which the recipient is
enrolled, and the LEA in which he or she is |ater enployed, to provide
periodically to the Departnent basic enployment and other information
on the recipient until the Departnent has determi ned that the recipient
has fulfilled the service obligation or has repaid the schol arship,
i nterest, and any costs of collection; and

<bul | et > Whet her the rul es governing the recei pt of schol arshi ps
provi ded under the Teacher Recruitnent Program should also apply to the
recei pt of schol arshi ps that grantees provide under the State and
Part nershi p Prograns.

In response to public conment received on the NPRM these fina



regul ati ons have been renunbered to enhance clarity. They al so contain
three changes to the proposed regul ati ons announced in the NPRM These
regul ati ons now -

(1) darify that a nmiddle or secondary school may be consi dered
““high need'' if it either has at |east 50 percent of its enrolled
students eligible for free and reduced | unch subsidies, or is otherw se
eligible to operate as a school wi de program under Title |I of the
El enentary and Secondary Education Act (ESEA) (Sec. 611.1);

(2) Require program grantees offering teacher recruitment
schol arships, in collaboration with the high-need LEA(s) participating
in their projects, to ensure that scholarship recipients are placed, to
the extent possible, in the highest-need schools of those LEAs
(Sec. 611.52(c)); and

(3) Provide two ways in which a scholarship recipient my neet his
or her responsibility to ensure that the Departnent has tinely
information confirnmng that the recipient is neeting the service
obligation. The first, as proposed in the NPRM is by having the LEA in
whi ch he or she teaches subnmit the needed enpl oynment information to the
Department in the time periods the regul ation specifies. The second is
by submitting to the Departnent, within the required tine periods, a
notarized statenent that the recipient has asked the LEA to provide
this information to the Departnent along with a copy of the information
the LEA has been asked to provide. Were a schol arship recipient
chooses the second option, the Departnent’'s determnination that he or
she is neeting the service obligation is only provisional; the
reci pient naintains a responsibility to work to have the LEA submit the
needed i nformati on as soon as possible (Secs. 611.46(a) and 611.47(a)).

Correspondi ng changes al so have been made to the proposed terns and
conditions of the schol arship agreenent and LEA reporting form which
were included in the Novenber 5, 1999 notice as Appendices A and B to
the NPRM respectively. In all other respects, these regulations are
the sane as those published in the NPRM

Anal ysis of Comments and Changes

In response to the Assistant Secretary's invitation in the NPRM we
recei ved eight coments. An analysis of these comments and of the
changes in the regul ati ons since publication of the NPRMis published
in an appendi x at the end of these final regulations. Generally, we do
not address technical and other m nor changes--and suggested changes
the | aw does not authorize the Secretary to make.

Goal s 2000: Educate Anerica Act

The Goal s 2000: Educate America Act (Goals 2000) focuses the
Nation's education reformefforts on the eight National Education Goals
and provides a framework for neeting them Goals 2000 pronptes new
partnershi ps to strengthen schools and expands the Departnent's
capacities for hel ping conmunities to exchange i deas and obtain
i nfornmati on needed to achi eve the goals.

These proposed regul ati ons woul d address the National Education
CGoal that the Nation's teaching force will have the content know edge
and teaching skills needed to instruct all Anerican students for the
next century.

Paperwor k Reduction Act of 1995



The Paperwor k Reduction Act of 1995 does not require you to respond
to a collection of information unless it displays a valid OVB control
nunber. We display the valid OVB control nunbers assigned to the
collections of information in these final regulations at the end of the
af fected sections of the regul ations.

I nt ergover nnent al Revi ew

This programis subject to the requirenents of Executive O der
12372 and the regulations in 34 CFR Part 79. The objective of the
Executive order is to foster an intergovernnental partnership and a
strengt hened federalismby relying on processes devel oped by State and
| ocal governnents for coordination and revi ew of proposed Federa
financi al assistance.

In accordance with the order, we intend this docunent to provide
early notification of specific plans and actions for this program

Assessnent of Educational | npact

In the NPRM we requested conments on whet her the proposed
regul ations would require transnission of information that any other
agency or authority of the United States gathers or makes avail abl e.
Based on the response to the NPRM and on our review, we have
determ ned that these final regulations do not require transm ssion of
i nfornati on that any other agency or authority of the United States
gat hers or makes avail abl e.

Wai ver of Del ayed Effective Date

5 U S.C 553(d) provides that the effective date of regul ations
general ly must be at |east 30 days after their publication in the
Federal Register, but permits the Secretary to establish an earlier
ef fective date for good cause found and published with the regul ations.
The Secretary nakes thee regul ations effective as of the date of
publicati on because program grantees need themimediately in order to
award schol arships with grant funds for the acadeni c term beginning
January 2000.

El ectronic Access to This Docunent

You may review this docurment, as well as all other Departnent of
Educati on documents published in the Federal Register, in text or
portabl e docunent format (PDF) on the Wrld Wde Wb at either of the
following sites: http://ocfo.ed. gov/fedreg. htm http://ww. ed. gov/
news. htm . To use the PDF you nmust have the Adobe Acrobat Reader
Programwi th Search, which is available free at either of these sites.
If you have questions about using the PDF, call the U S. Governnent
Printing Office at (202) 512-1530 or, toll free, at 1-888-293-6498.

Note: The official version of the document is the document
published in the Federal Register. Free Internet access to the
official edition of the Federal Register and the Code of Federa
Regul ations is available on GPO Access at:

http://ww. access. gpo. gov/ nara/ i ndex. ht n

(Catal og of Federal Domestic Assistance Number 84.336: Teacher



Qual ity Enhancenent Grants Progran)
Li st of Subjects in 34 CFR part 611

Col | eges and universities, Elenentary and secondary education
Grant prograns--education.
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Dat ed: January 6, 2000.
A. Lee Fritschler,
Assi stant Secretary for Postsecondary Education

For the reasons stated in the preanble, the Secretary anends
Chapter VI of title 34 of the Code of Federal Regul ations by revising
part 611 to read as foll ows:

PART 611-- TEACHER QUALI TY ENHANCEMENT GRANTS PROGRAM
Subpart A--Ceneral Provisions

Sec.
611.1 What definitions apply to the Teacher Quality Enhancenent
G ants Progranf

Subpart B [ Reserved]
Subpart C [ Reserved]
Subpart D [ Reserved]
Subpart E--Schol arshi ps

611.41 Under what circunmstances nay an individual receive a

schol arship of programfunds to attend a teacher training progranf
611.42 How does the Secretary calculate the period of the

schol arship recipient's service obligation?

611.43 What are the consequences of a scholarship recipient's
failure to neet the service obligation?

611. 44 Under what circunmstances may the Secretary defer a

schol arship recipient's service obligation?

611. 45 Under what circunstances does the Secretary di scharge a
schol arship recipient's obligation to repay for failure to neet the
service obligation?

611.46 What are a scholarship recipient's reporting

responsi bilities upon graduation fromthe teacher preparation
progr anf

611.47 What are a scholarship recipient's reporting
responsibilities upon the close of the LEA' s acadenic year?

611.48 What are a scholarship recipient's reporting
responsibilities upon failure to graduate or w thdrawal of

schol arshi p support?

611.49 What are a grantee's responsibilities for inplenmenting the
schol arshi p requirements before awardi ng a schol arshi p?

611.50 What are a grantee's reporting responsibilities?



611.51 How does a grantee ensure that a schol arship recipient
understands the terns and conditions of the schol arship before the
reci pient | eaves the teacher preparation progranf

611.52 What are a grantee's programmatic responsibilities for
ensuring that schol arship recipients becone successful teachers in
hi gh- need school s?

Subpart F--Qther Grant Conditions

611.61 What is the maximumindirect cost rate for States and | oca
educati onal agenci es?

Authority: 20 U S.C. 1021 et seq. and 1024(e), unless otherw se
not ed.

Subpart A--CGeneral Provisions

Sec. 611.1 What definitions apply to the Teacher Quality Enhancenent
Grants Progranf

The followi ng definitions apply to this part:

H gh-need | ocal educational agency (LEA) means an LEA that neets
one of the follow ng definitions:

(1) An LEA with at |east one school --

(i) I'n which 50 percent or nore of the enrolled students are
eligible for free and reduced | unch subsidies; or

(ii) That otherwise is eligible, without receipt of a waiver, to
operate as a schoolwi de programunder Title | of the El enentary and
Secondary Education Act.

(2) An LEA that has one school where--

(i) More than 34 percent of academ c cl assroomteachers overal
(across all academ ¢ subjects) do not have a mmjor, ninor, or
significant course work in their nain assignment field; or

(ii) More than 34 percent of the main assignnent faculty in two of
the core-subject departnments do not have a mmjor, mnor, or significant
work in their main assigned field.

(3) An LEA that serves a school whose attrition rate anong
cl assroom teachers was 15 percent or nore over the |ast three schoo
years.

H gh- need school mneans an el enentary, niddle, or secondary schoo
operated by a high-need LEA in which the school's students or teaching
staff nmeet the elenents in paragraphs (1), (2), or (3) of the
definition of a high-need LEA

Mai n assignnent field nmeans the acadenic field in which teachers
have the | argest percentage of their classes.

Si gni ficant course work means four or nore coll ege-or graduate-
| evel courses in the content area

(Authority: 20 U . S.C. 1024(e))
Subparts B-D [ Reserved]

Subpart E--Schol arshi ps

Sec. 611.41 Under what circunmstances nay an individual receive a



schol arship of programfunds to attend a teacher training progranf

(a) Ceneral: The service obligation. An individual, whoma grantee
finds eligible to receive a scholarship funded under this part to
attend a teacher preparation program nay receive the scholarship only
after executing a binding agreement with the institution of higher
education (IHE) offering the scholarship that, after conpleting the
program the individual will either--

(1) Teach in a high-need school of a high-need LEA for a period of
tinme equivalent to the period for which the individual receives the
schol arshi p; or

(2) Repay, as set forth in Sec. 611.43, the Teacher Quality
Enhancement Grant Program funds provided as a schol arshi p.

(b) Content of the schol arship agreenent. To inplenment the service-
obligation requirenment, the schol arship agreement must include terns,
condi tions, and other information consistent with Secs. 611.42-611. 49
that the Secretary determ nes to be necessary.

(Approved by the O fice of Managenent and Budget under control
nunber 1840-0753)

(Authority: 20 U S.C. 1024(e))

Sec. 611.42 How does the Secretary calculate the period of the
schol arship recipient's service obligation?

(a) Calculation of period of schol arshi p assi stance.

(1) The Secretary calculates the period of tinme for which a student
recei ved schol arshi p assi stance on the basis of information provided by
t he grantee under Sec. 611.50.

(2) The period for which the recipient received schol arship
assistance is the period during which an individual enrolled in the
teacher preparation programon a full-tine basis, excluding the sunmer
peri od, woul d have conpl eted the same course of study.

(b) Calculation of period needed to teach to neet the service
obligation. (1) The period of the scholarship recipient's service
obligation is the period of the individual's receipt of schol arship
assi stance as provided in paragraph (a) of this section

(2) The Secretary cal culates the period that a schol arship
reci pient nust teach in a high-need school of a high-need LEA in order
to fulfill his or her service obligation by--

(i) Conparing the period in which the recipient received a
schol arship as provided in paragraph (a) of this section with the
i nfornati on provided by the hi gh-need LEA under Secs. 611.46 and 611.47
on the period the recipient has taught in one of its high-need schools;
and

(ii) Adjusting the period in which the recipient has taught in a
hi gh-need school to reflect the individual's enploynent, if any, as a
teacher on a part-tinme basis relative to classroomteachers the LEA
enpl oys on a full-tinme basis under the LEA' s standard yearly contract
(excl uding any sumer or intersession period).

(c) The Secretary adjusts the period of a scholarship recipient's
service obligation as provided in paragraph (b) of this section to
reflect information the
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hi gh- need LEA provi des under Secs. 611.46 and 611.47 that the
schol arshi p reci pient also has taught in a high-need school in a sumer
or intersession period.

(Approved by the O fice of Managenent and Budget under control
nunber 1840-0753)

(Authority: 20 U S.C. 1024(e))

Sec. 611.43 Wat are the consequences of a scholarship recipient's
failure to neet the service obligation?

(a) Obligation to repay: Ceneral. (1) A scholarship recipient who
does not fulfill his or her service obligation nust--

(i) Repay the Departnent the full amount of the schol arship,

i ncluding the principal balance, accrued interest, and any collection
costs charged under paragraphs (c) and (d) of this section; or

(ii) Be discharged of any repaynent obligation as provided in
Sec. 611.45

(2) Unless the service obligation is deferred as provided in
Sec. 611.44 or the repayment requirenment is discharged, the obligation
to repay the anobunt provided in paragraph (a)(1) of this section begins
six nonths after the date the recipient--

(i) Conpletes the teacher training programwi thout beginning to
teach in a high-need school of a high-need LEA; or

(ii) Is no longer enrolled in the teacher training program

(3) The Secretary deterni nes whether a schol arship recipient has
fulfilled the service obligation on the basis of information that the
Departnment receives as provided in Secs. 611.46 and 611.47.

(b) Cbligation to Repay: Partial performance of the service
obligation. (1) A schol arship recipient who teaches in a high-need
school of a high-need school district for |less than the period of his
or her service obligation nust repay--

(i) The amount of the scholarship that is proportional to the unmet
portion of the service obligation;

(ii) Interest that accrues on this portion of the scholarship
begi nning six nonths after the recipient's graduation fromthe teacher
preparation prograny and

(iii) Costs of collection, if any.

(2) Unless the service obligation is deferred or the repaynent
requirenent is discharged, the obligation to repay the anmount provi ded
i n paragraph (b)(1) of this section begins six nonths after the date
the recipient is no | onger enployed as a teacher in a high-need schoo
of a high-need LEA

(c) Availability of paynent schedule. (1) Upon request to the
Secretary, the scholarship recipient may repay the schol arship and
accrued interest according to a paynent schedule that the Secretary
establ i shes.

(2) A payment schedul e nust pernit the full amount of the
schol arshi p and accrued interest to be repaid within ten years. The
m ni mrum nont hly paynent is $50 unless a larger nonthly paynment is
needed to enable the full anount that is due to be paid within this
ti meframe.

(d) Interest. In accordance with 31 U S.C. 3717 and 34 CFR part 30,
the Secretary charges interest on the unpaid bal ance that the



schol arshi p reci pient owes. (The grantee offering the schol arship nust
ensure that schol arship agreenent the recipient executes includes the
current rate of interest, as provided by the Departnent.) However,
except as provided in Sec. 611.44(d), the Secretary does not charge
interest for the period of tinme that precedes the date on which the
schol arship recipient is required to begin repaynment.

(e) Failure to neet requirements. A scholarship recipient's failure
to satisfy the requirenents of Secs. 611.42-611.48 in a tinely manner
results in the recipient being--

(1) I'n non-conpliance with the terns of the schol arship;

(2) Liable for repaynent of the schol arship and accrued interest;
and

(3) Subject to collection action

(f) Action by reason of default. The Secretary may take any action
aut horized by law to collect the anmobunt of schol arship, accrued
interest and collection costs, if any, on which a schol arship reci pi ent
obligated to repay under this section has defaulted. This action
includes, but is not linmted to, filing a | awsuit against the
reci pient, reporting the default to national credit bureaus, and
requesting the Internal Revenue Service to offset the recipient's
Federal incone tax refund.

(Approved by the Ofice of Managenent and Budget under contro
nunber 1840-0753)

(Authority: 20 U.S.C. 1024(e))

Sec. 611.44 Under what circunstances may the Secretary defer a
schol arship recipient's service obligation?

(a) Upon witten request, the Secretary may defer a service
obligation for a scholarship recipient who--

(1) Has not begun teaching in a high-need school of a high-need LEA
as required by Sec. 611.41(a); or

(2) Has begun teaching in a high-need school of a high-need LEA
and who requests the deferment within six nonths of the date he or she
no | onger teaches in this school

(b) To obtain a defernment of the service obligation, the recipient
nmust provide the Secretary satisfactory infornmation of one or nore of
the follow ng circunstances:

(1) Serious physical or mental disability that prevents or
substantially inpairs the scholarship recipient's enployability as a
t eacher.

(2) The scholarship recipient's inability, despite due diligence
(for reasons that may include the failure to pass a required teacher
certification or licensure exam nation), to secure enploynment as a
teacher in a high-need school of a high-need school LEA.

(3) Menbership in the arnmed forces of the United States on active
duty for a period not to exceed three years.

(4) O her extraordinary circunstances that the Secretary accepts.

(c) Unless the Secretary determ nes otherw se--

(1) A scholarship recipient nust apply to renew a defernent of the
service obligation on a yearly basis; and

(2) The recipient has 60 days fromthe end of the deferment period
to begin teaching in a high-need school of a high-need LEA or becone
liable for repaynment of the schol arship, any accrued interest, and any



costs of collection.

(d) (1) As provided in Sec. 611.43(a)(2), during periods for which
the Secretary defers a scholarship recipient's service obligation, the
schol arshi p reci pi ent does not have an obligation to repay the
schol arshi p. However, interest continues to accrue on the anpbunt of the
schol ar shi p.

(2) If the scholarship recipient fulfills his or her service
obligation after the end of the deferment, the Secretary waives the
obligation to repay accrued interest.

(Approved by the O fice of Managenent and Budget under control
nunber 1840-0753)

(Authority: 20 U.S.C. 1024(e))

Sec. 611.45 Under what circunstances does the Secretary di scharge a
schol arship recipient's obligation to repay for failure to neet the
service obligation?

(a) The Secretary discharges the obligation of a schol arship
reci pient to repay the scholarship, interest, and any costs for failure
to neet the service obligation based on infornation acceptable to the
Secretary of --

(1) The recipient's death; or

(2) The total and permanent physical or nmental disability of the
reci pient that prevents the individual from being enployable as a
cl assroom t eacher.

(b) Upon recei pt of acceptabl e docunentation and approval of the
di scharge request, the Secretary returns
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to the scholarship recipient, or for a discharge based on death to the
recipient's estate, those paynments received after the date the
eligibility requirements for discharge were net. The Secretary returns
t hese paynents whether they are received before or after the date the
di scharge was approved.

(Approved by the O fice of Managenment and Budget under control
nunber 1840-0753)

(Authority: 20 U . S.C. 1024(e))

Sec. 611.46 Wat are a scholarship recipient's reporting
responsi bilities upon graduation fromthe teacher preparation progranf

(a) Wthin six nonths of graduating froma teacher preparation
program a schol arship recipient nust either--

(1) Have the LEA in which the recipient is enployed as a teacher
provi de the Departnent information, which the Secretary may require, to
confirm-

(i) The hone address, phone number, social security nunber, and
other identifying informati on about the recipient;

(ii) That he or she is teaching in a high-need school of a high-



need LEA; and

(iii) Wiether the individual is teaching full- or part-tine and, if
part-tine, the full-time equival ency of this teaching conpared to the
LEA's full-tine teachers;

(2) Provide the Departnent--

(i) A notarized statement that the schol arship recipient has asked
the LEA to provide the Departnent the information identified in
par agraph (a)(1) of this section, including the name and tel ephone
nunber of the LEA official to whomthe request was made; and

(ii) A copy of the information identified in paragraph (a)(1) of
this section that the recipient has asked the LEA to provide to the
Department; or

(3) Provide the Department a current hone address and tel ephone
nunber, a work address and tel ephone nunber, the recipient's social
security number, and one of the follow ng:

(i) The required repaynment of the schol arship.

(ii) Arequest that the Secretary pernmit the recipient to repay the
schol arshi p and accrued interest in installnments as permtted by
Sec. 611.43(c).

(iii) Arequest that the Secretary defer the service obligation as
permtted by Sec. 611.44.

(b) If the recipient provides the Departnment the infornmation
identified in paragraph (a)(1) of this section, the Department accepts
the information provisionally, but the recipient retains responsibility
for working to have the LEA submit the information.

(Approved by the Ofice of Managenent and Budget under contro
nunber 1840-0753)

(Authority: 20 U . S.C. 1024(e))

Sec. 611.47 Wat are a scholarship recipient's reporting
responsi bilities upon the close of the LEA' s academ c year?

(a) At the close of the LEA' s acadenic year, a scholarship
reci pi ent whose LEA reports under Sec. 611.46(a) that he or she is
teaching in a high-need school of a high-need LEA nust--

(1) Have the LEA provide information to the Departnent, as the
Secretary may require, that confirns the recipient's actual enploynment
status for the precedi ng period; or

(2) Provide the Departnent--

(i) A notarized statement that the schol arship recipient has asked
the LEA to provide the Departnent the information identified in
paragraph (a)(1) of this section, including the nane and tel ephone
nunber of the LEA official to whomthe request was nmade; and

(ii) A copy of the information identified in paragraph (a)(1) of
this section that the recipient has asked the LEA to provide to the
Depart nment.

(b) I'f the recipient provides the Departnent the notarized
statement and acconpanying information identified in paragraph (a)(2)
of this section, the Departnent accepts the information provisionally,
but the recipient retains an ongoing responsibility for working to have
the LEA submit the information directly to the Departnent.

(c) I'n subsequent school years, the recipient nust have the LEA
continue to provide information to the Department on the recipient's
enpl oyment as the Secretary may require, until the Departnent notifies



the recipient that the service obligation has been fulfilled. The
alternative procedures in paragraph (a)(2) of this section also apply
i n subsequent years.

(d) (1) The Secretary provides a scholarship recipient with credit
toward the service obligation for teaching in a high-need school of a
hi gh-need LEA during a sumer or intersession period (for LEAs that
operate year-round prograns).

(2) To receive this credit, the recipient nmust have the LEA at the
end of the summer or intersession period provide information to the
Department, as the Secretary nay require, that confirns that the
reci pi ent has taught during this period in a high-need school

(Approved by the Ofice of Managenent and Budget under contro
nunber 1840-0753)

(Authority: 20 U.S.C. 1024(e))

Sec. 611.48 What are a scholarship recipient's reporting
responsibilities upon failure to graduate or w thdrawal of schol arship
support?

(a)(1) Wthin six nonths of the date the scholarship recipient is
no |l onger enrolled in the teacher training program or within six
nonths of the IHE' s withdrawal of schol arship support for failure to
mai ntai n good acadeni ¢ standi ng, the recipient nust subnit to the
Depart ment - -

(i) The required repayment of the schol arship;

(ii) Arequest that the Secretary establish a binding schedul e
under which the recipient is obligated to repay the schol arship,
accrued interest, and any costs of collection; or

(iii) A request that the Secretary defer the service obligation as
pernmitted by Sec. 611.44.

(2) Upon review of the repaynent or information provided under
paragraph (a)(1) of this section, the Departnent notifies the recipient
of the status of the recipient's obligations and of any schedul e under
whi ch the recipient nmust repay the schol arship.

(b) Until the Secretary determ nes that the individual either has
satisfied his or her service obligation or has repaid the full anopunt
of the schol arship, accrued interest, and any costs, the recipient also
remai ns responsi ble for providing the Departnent--

(1) The information identified in this part; and

(2) A current home address and tel ephone number, and a current work
address and work tel ephone number.

(Approved by the O fice of Managenment and Budget under control
nunber 1840-0753)

(Authority: 20 U . S.C. 1024(e))
Sec. 611.49 What are a grantee's responsibilities for inplementing the
schol arshi p requirements before awardi ng a schol arshi p?

Bef ore awardi ng schol arshi p assistance with funds provi ded under

this part to any student attending a teacher preparation program a
grantee nmust--



(a) Ensure that the student understands the terns and conditions
that the Secretary has deternmi ned rmust be included in the schol arship
agr eenent ;

(b) Have the student and the institution awardi ng the schol arship
execute a schol arship agreenent that contains these ternms and
condi tions; and

(c) Establish policies for--

(1) The withdrawal of schol arship support for any student who does
not remain in good acadeni ¢ standing; and
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(2) Determning when and if re-negotiation of a student's
schol arshi p package over an extended period of tinme is appropriate.

(Approved by the O fice of Managenent and Budget under control
nunber 1840-0753)

(Authority: 20 U.S.C. 1024(e))

Sec. 611.50 What are a grantee's reporting responsibilities?

(a) Wthin 30 days of the beginning of the teacher preparation
program s academic termor within 30 days of the execution of any
schol arshi p agreenent, whichever is later, the grantee nmust provide to
the Department the follow ng information:

(1) The identity of each schol arship recipient.

(2) The ampunt of the scholarship provided with programfunds to
each recipient.

(3) The full-tine equival ency, over each academ c year, of each
recipient's enrollnent in the teacher training programfor which he or
she recei ves schol arshi p assi st ance.

(4) Oher information as the Secretary nay require.

(b) Wthin 30 days of a scholarship recipient's graduation or
wi t hdrawal fromthe teacher preparation program the grantee mnust
provide to the Departnment the follow ng information:

(1) The date of the recipient's graduation or withdrawal.

(2) The total anount of program funds the grantee awarded as a
schol arship to the recipient.

(3) The original of any schol arshi p agreenent executed by the
schol arship recipient and the grantee (or its partnering IHE if the
grantee is not an IHE) before the recipient was awarded a schol arship
wi th program funds.

(4) A statenent of whether the institution has w thdrawn
schol arshi p support because of the recipient's failure to nmaintain good
academn ¢ st andi ng.

(5) Oher information as the Secretary nay require.

(Approved by the O fice of Managenent and Budget under control
nunber 1840-0753)

(Authority: 20 U . S.C. 1024(e))

Sec. 611.51 How does a grantee ensure that a schol arship recipient
understands the ternms and conditions of the schol arship before the



reci pient |eaves the teacher preparation progranf

(a) An institution that provides a scholarship with funds provided
under this part must conduct an exit conference with each schol arship
reci pient before that individual |eaves the institution. During the
exit conference the institution nmust give the recipient a copy of any
schol arshi p agreenment the recipient has executed.

(b) The institution also nmust review with the recipient the termns
and conditions of the schol arship, including--

(1) The recipient's service obligation

(2) How the recipient can confirm whether a school and LEA in which
he or she would teach will satisfy the service obligation

(3) Information that the recipient will need to have the LEA
provide to the Departnment to enable the Secretary to confirmthat the
recipient is neeting the service obligation

(4) How the recipient may request a defernent of the service
obligation, and information that the recipient should provide the
Departnment in any deferment request;

(5) The consequences of failing to nmeet the service obligation
including, at a mininum the ambunt of the recipient's potential
i ndebt edness; the possible referral of the indebtedness to a collection
firm reporting it to a credit bureau, and litigation; and the
availability of a monthly paynment schedul e;

(6) The amount of schol arship assistance and i nterest charges that
the recipient nust repay for failing to neet the service obligation
and

(7) The recipient's responsibility to ensure that the Departnment
has a honme address and tel ephone nunber, and a work address and
t el ephone nunber until the Secretary has determ ned that the recipient
has fulfilled the service obligation or the recipient's debt has been
pai d or discharged; and

(8) The followup services that the institution will provide the
student during his or her first three years of teaching in a high-need
school of a high-need LEA.

(Authority: 20 U.S.C. 1024(e))

Sec. 611.52 What are a grantee's programatic responsibilities for
ensuring that schol arship recipients becone successful teachers in
hi gh- need school s?

In inplenenting its approved project, the grantee nust--

(a) Provide scholarship recipients both before and after graduation
wi th appropriate support services, including acadenic assistance, job
counsel i ng, placenent assistance, and teaching support that will help
to ensure that--

(1) Upon graduation, scholarship recipients are able to secure
teachi ng positions in high-need schools of high-need LEAs; and

(2) After beginning to teach in a high-need school of a high-need
LEA, forner schol arship recipients have appropriate foll ow up services
and assistance during their first three years of teaching;

(b) Provide LEAs with which the grantees collaborate in teacher
recruitnent activities with information and other assistance they need
to recruit highly-qualified teachers effectively; and

(c) Wrk with the high-need LEAs participating in its project to
ensure that scholarship recipients are placed, to the extent possible,



i n highest-need schools of those LEAs.
(Authority: 20 U . S.C. 1024(e))

Subpart F--Qther Grant Conditions

Sec. 611.61 What is the maximumindirect cost rate for States and
| ocal educational agencies?

Not wi t hst andi ng 34 CFR 75.560-75.562 and 34 CFR 80. 22, the maxi num
indirect cost rate that a State or |ocal educational agency receiving
fundi ng under the Teacher Quality Enhancement Grants Program may use to
charge indirect costs to these funds is the | esser of--

(a) The rate established by the negotiated indirect cost agreenent;
or

(b) Ei ght percent.

(Authority: 20 U S.C. 1021 et seq.)

Note: The followi ng appendix will not appear in the Code of
Federal Regul ations.

Appendi x- - Anal ysi s of Comrents and Changes

Conmrent : Proposed Sec. 611.1 defines a high-need school and a
hi gh- need | ocal educational agency (LEA). These definitions are
i mportant because after graduating fromtheir teacher preparation
prograns, scholarship recipients nust teach in these schools and
LEAs in order to neet their service obligations.

Consi stent with section 201(b)(2) of the Hi gher Education Act
(HEA), the definition would offer three alternative criteria by
whi ch a school (of a high-need LEA) can be considered high-need. Two
commenters urged us to expand these proposed criteria so that nore
school s could qualify as ones in which scholarship recipients can
teach and neet their service obligations. Under one of these
proposed criteria, a school would qualify as high-need if at |east
50 percent of its enrolled students are eligible to receive free and
reduced lunch subsidies, i.e., if the school is eligible to operate
a school wi de programunder Title | of the Elenentary and Secondary
Educati on Act (ESEA). One comenter supported this proposal, but
noted that many secondary schools do not have reliable data on
student eligibility for free-and reduced-lunch subsidies. The
conment er proposed, therefore, that a secondary school qualify as
one in which scholarship recipients can neet their service
obligations through alternative factors. These factors would include
having (a) multiple elenentary and middle schools in its feeder
systemthat neet this 50-percent test; (b) a
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drop-out rate that exceeds a specified anount; (c) nore than 15
percent of teachers teaching out of files; and (d) a teacher
turnover rate exceeding ten percent.

Anot her comenter urged that the criterion related to the
percentage of the school's teachers teaching out-of-field be
expanded. In this regard, section 201(b)(2) of the HEA provides that



a school can be considered high-need if there is a high percentage
of secondary school teachers who are not teaching in the content
area in which the teachers were trained to teach. As proposed,

Sec. 611.1 would define this elenment to nean that nmore than 34
percent of either acadenic classroomteacher overall, or nain
assignment faculty in two core subject departnents, do not have a
maj or, mnor, or significant course work in their main assignment
field. The proposed regul ati on goes on to define "~ significant
coursework'' to nmean "~ four or nobre college or graduate-level
courses in the content area.'

The conmenter notes that his State now requires teaching
candi dates to have taken nore than four courses to earn a teaching
certificate in a particular content area. The commenter, therefore,
recomends that the definition also pernit a school to qualify as a
hi gh-need school if nore than 34 percent of academ c cl assroom
teachers do not have certification to teach in their nain assignnment
field.

Di scussion: We agree that clarification is needed on how a
secondary school nmay qualify, on the basis of the percent of poverty
inthe area it serves, as one in which a scholarship recipient may
nmeet his or her service obligation. As the first comenter notes, we
know from experience that high school and mi ddl e school students are
less likely to participate in free- and reduced-price |unch prograns
than are el enmentary school students. Hence, those schools often may
not be identified as eligible for Title | services, or not qualify
to operate Title I, ESEA, schoolw de prograns, despite the actua
poverty rates in the area they serve.

However, if a school--elenmentary, nmddle, or secondary--is to
nmeet the statutory criterion of high need because it serves an area
with a high percentage of individuals fromfanilies with i nconmes
bel ow t he poverty line, we continue to believe that the school stil
nmust be eligible under Title | requirements to operate a Title
schoolwi de program In this regard, the Departnment has issued
gui dance for the Title |I programthat addresses alternative neasures
for deternmining a secondary school's eligibility to participate in
Title |I. This guidance clarifies that a school district may use
conparable data to data for free- and reduced-lunch eligibility (or
other measures permitted under Title |I) that are collected through
alternative neans such as a survey. Also, an LEA nay use the feeder
pattern concept. This concept would allow the LEA to project the
nunber of lowincone children in a mddle school or high schoo
based on the average poverty rate of the el enentary schoo
attendance areas that feed into that school. Mre specific
i nfornati on on these alternative neasures for secondary and m ddl e
school eligibility under Title | nay be found in part two of the
April 1996 Title I, Part A Policy Guidance: |nproving Basic
Progranms Operated by Local Educational Agencies. This guidance is
avai l abl e on the Internet at http://ww. ed. gov/| egi sl ati on/ ESEA/
Title I/. Further information also is available fromthose in the
State educational agency who admi nister the Title | program (The
ESEA aut hori zes wai vers of nmpst Title | programrequirenents,

i ncluding the requirenent that schools that wi sh to be school wi de
prograns serve an area with a specified |level of poverty. The HEA
contai ns no conparabl e waiver authority. Therefore, a mddle or high
school that |acks data to confirmits eligibility to operate as a
Title I schoolw de program cannot becone eligible to be a high-need
school through a waiver of the Title | school wi de program



requirenents.)

Beyond this clarification, we are unable to accept the
commenter's recommendations for alternative factors that the
regul ati ons would identify as making a secondary school one in which
a schol arship recipient may neet the service obligation. Sinply
havi ng some feeder schools neet the 50 percent threshold for free-
and reduced-lunch subsidies may not adequately address the | evel of
poverty in the entire area the high school serves. The school's
drop-out rate is not sufficiently related to the permni ssible
criteria in section 201(b)(2) of the statute.

Finally, we believe that the standards of (1) 15 percent of
teachers teaching out-of-field, and (2) a teacher turnover rate
exceedi ng ten percent, which the conmrenter proposes, would permt
too many schools to be considered high need. Aside fromthe poverty
criterion, the law permts high need to be based on a " high'
percentage of secondary school teachers teaching out-of-field, or a
““high'' teacher turnover rate. In the application package avail abl e
in February 1999 for the initial Teacher Quality Enhancement G ant
Program conpetitions, we explained that 34 percent (incorrectly
printed as ~ 35 percent'') teaching out-of-field and a 15 percent
attrition rate reflect the best available national data on what
these statutory terns nean. More specifically, 34 percent teaching
out-of-field reflects an average of the percentage of public schoo
teachers without a major or minor in their nain assignment field and
t he percentage of teachers in high-poverty schools teaching out-of-
field. A 15 percent teacher attrition rate reflects nationw de data
on the percentage of teachers in all schools, including in high-
poverty schools, who do not return to the sane school the follow ng
year.

Action: The definition of “~“high-need LEA'' in Sec. 611.1 has
been nodified. It now clarifies that the termincludes an LEA with
at least one school (1) in which at | east 50 percent of enrolled
students are eligible for free- and reduced |unch subsidies, or (2)
that otherwise is eligible, without a waiver, to operate as a
school wi de program under Title | of the ESEA

Conment: One conmenter stated that it is not practical for an
IHE to provide followup services to fornmer schol arship recipients
for three years after the individual beconmes a teacher. The
commenter, froma grantee awarded a Partnership Program grant under
section 203 of the HEA, asserts that there are many contractual and
budgetary issues affecting the LEA that are beyond the IHE s
control. The commenter recomends that the regul ations instead
require the IHE to provide induction services during the teacher's
first year, and otherw se make services available to the teacher
upon request, for up to three years after graduation

Di scussion: Section 204(d)(1)(C of the HEA requires that
Teacher Recruitment Program grantees provide followup services to
former scholarship recipients during their first three years of
teaching. For the other two Teacher Quality Enhancenment G ant
Prograns, the State Grant Program and the Partnership Grants for
| mprovi ng Teacher Education Program the |aw authorizes grantees to
use program funds for “~“[a]ctivities described in section 204(d)."'
See sections 202(d)(7) and 203(d)(7) of the HEA, respectively. As
section 204(d)(1)(C authorizes schol arship assistance to
i ndi vidual s attendi ng teacher preparation progranms, State and
Part nershi p Program grantees nay use grant funds to award these
schol ar shi ps.



However, by authorizing State and Partnership Program grant ees
to use program funds for activities described in section 207(d), we
bel i eve Congress intended that those who receive schol arship
assi stance under these two prograns woul d benefit before and after
graduation fromthe sane range of |IHE services that recipients of
schol arshi ps funded under the Teacher Recruitment Program must
recei ve. Hence, we also believe that it is appropriate to require,

t hrough these regul ations, State and Partnership grantees to provide
former scholarship recipients with the same |evel of follow up
services after graduation as is required under the Teacher

Recrui tment Program These services would include, as required by
section 204(d)(1)(c), followup activities during these new
teachers' first three years of teaching.

W do note that the | aw does not specify the degree of these
services. Consistent with a grantee's approved applications, we
believe that the form content, and extent of these foll ow up
services will be deternined through collaborati on anong the LEA
schol arship recipient(s), and the program grant ee.

Action: None.

Conment: One commenter stated that all States and partnerships
using program funds to award teacher recruitnent schol arships should
prioritize placenments in ways that assure that schools in the States
wi th greatest need have the best opportunities to hire well-trained
teachers. Therefore, the comenter reconmended that all States and
partnerships, in collaboration with high-need LEAs, be required to
give priority in placing scholarship recipients in LEAs and school s
that denonstrate the greatest need according to one of the three
criteria with which 611.1 defines "~ high need."'

Di scussion: W agree with the thrust of the coment. The purpose
of the Teacher Recruitnent Programis to address chronic shortages
of qualified teachers in high-need schools and school districts.
| HEs and LEAs shoul d work together to encourage teaching
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candi dat es who recei ve schol arship assistance with Teacher Quality
Enhancerment Program funds to fulfill their service obligations by
becom ng teachers in the highest need schools and school districts.

However, we are concerned that the commenter's reconmendati ons
woul d (1) burden IHEs unduly with the responsibility for securing
data on literally scores of schools and then somehow ranki ng those
schools by relative need, and (2) involve the IHE too intimately in
hiring decisions that are better left to the scholarship recipients
and LEA and school officials. For this reason, we believe that the
better approach is to require the IHE, in collaboration with the
hi gh-need LEA(s) with which it partners, to ensure that schol arship
reci pients are placed, to the extent possible, in the highest-need
school s of those LEAs.

Action: Section 611.52(c) (proposed 611.40(d)(3)) has been
nodi fi ed accordingly.

Conmment : As proposed, Sec. 611.39(a) would require forner
schol arship recipients who are fulfilling their service obligations
to have high-need LEAs in which they teach subnit enpl oynment
infornation periodically to the Departnment confirm ng that they are,
in fact, meeting their service obligation. One conmenter expressed
concern that if, through no fault of the teacher, the LEA does not
forward the information to the Departnent, the forner schol arship



reci pient could be wongly held responsible for repaying the

schol arshi p assi stance he or she had received. The comenter
recomended that we accept, on an interimbasis if necessary,

evi dence such as a notarized statenment that the schol arship
reci pi ent had requested the LEA to subnmit the information verifying
enpl oynent .

Di scussion: W agree with the commenter's concern and
recomendat i on, except that we believe the reconmendati on does not
sufficiently encourage recipients to have LEAs provide us with
timely information that verifies the scholarship recipient's
enpl oyment as a teacher in a high-need school of a high-need LEA.
After considering the matter, we are satisfied that the schol arship
reci pient should be pernitted to neet this responsibility to verify
that he or she is meeting the service obligation in either of two
ways. Specifically, in lieu of having the LEA provide the needed
information to us in a tinmely manner, the recipient nay attach to
the notarized statenent a copy of the information that he or she has
asked the LEA to provide to the Departnent.

W will consider the tinely receipt of this notarized statenent
and attachment as satisfactory provisional evidence that the
i ndividual is neeting the service obligation, and so should not be
responsible for its repaynment. However, the Department will be
unable to determine finally that this is so without the signed
statement fromthe LEA. Therefore, the scholarship recipient wll
have a continuing responsibility to work to get the LEA to subnit
this information.

Action: Sections 611.46 and 611.47 (proposed Sec. 611.39(a) and
(b)) have been nodified accordingly.

Conment: One commenter stated that the proposed reasons for
whi ch the Departnent would defer a scholarship recipient's service
obligation are too linmted. The commenter reconmends that defernents
al so be available for students who currently are attendi ng two-year
institutions and cannot be admitted to the continuing, and
certifying, higher education program due to changes in adm ssion
standards that were inplenented after the student had received a
Title I'l schol arship.

Di scussion: A scholarship recipient's responsibility for
repayi ng the schol arshi p, accrued interest, and costs of collection
if any, only arises if the scholarship recipient (1) graduates from
a teacher preparation programand fails to confirmto the Departnent
that he or she has fulfilled the service obligation, (2) wthdraws
fromthe teacher preparation program or (3) is found to be no
| onger in good standing. W see no reason to expand the proposed
areas in which defernent of the service obligation, or
responsibility to repay the indebtedness, is available. One of the
conditions of the scholarship is that the recipient will repay the
schol arshi p amount plus accrued interest if he or she does not
remai n in good academni ¢ standing. Assum ng that the recipient
remai ns in good academ c standing, we believe that the appropriate
response to the situation the commenter posed is for the grantee to
continue working with the scholarship recipient to permt himor her
to neet any new admi ssion requirenments that the continuing
institution may adopt.

We add only that we believe the situations the comenter
descri bes should be quite rare. First, the kinds of changes in
admi ssi on standards that the comrenter describes are likely to be
very infrequent. Beyond this, with regard to schol arship recipients,



we presune that programgrantees are in a position to influence the
adm ssi on standards and deci sions of the teacher preparation
progranms they are inplenenting or with which they are partnering.

Action: None.

Conment: One commenter asserted that the proposed regul ations
woul d i nappropriately penalize schol arship recipients who, upon
graduation, fail imediately to find enpl oynent as teachers in high-
need school s and school districts. The conmmenter also criticized the
service obligation as a disincentive to mnority recruitnent since
students have ot her schol arship opportunities that do not attach
t hese conditions.

Di scussion: The | aw requires those who receive scholarships wth
Teacher Quality Enhancenment Grant Program funds to neet the service
obligation. Mreover, as proposed, Sec. 611.37(b)(2) would enable a
schol arship recipient to have the service obligation deferred where,
despite due diligence, the recipient is unable to secure enpl oynment
as a teacher in a high-need school of a high-need LEA.

Action: None.

Conment: One commenter stated that while nost of the regul ations
were clearly stated, the regulations would be easier to read if they
were divided into nore, but shorter, sections.

Di scussion: Some of the regulations do not seem appropriate for
dividing into parts. However, we agree with the comenter that both
proposed Sec. 611.39 (" "Wat are a scholarship recipient's reporting
responsibilities? ') and proposed Sec. 611.40 (" "Wat are a
grantee's responsibilities for helping to i nplenment the schol arship
requi renents?' ') would be clearer if broken into a series of shorter
regul ati ons.

Action: The final regul ati ons have been revised accordingly.

We al so have nade these regul ations applicable to all three of
the Teacher Quality Enhancenent Grant Progranms by (1) renunbering
them (2) noving themto a new and generally applicable subpart E
““Schol arships,'' and (3) thereby elimnating, as no | onger
necessary, proposed Sec. 611.42 (" What rul es govern schol arshi ps
funded by the State or Partnership Prograns for individuals
attendi ng teacher preparation prograns?' ')
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DEPARTMENT OF EDUCATI ON

(CFDA No. 84.336A)

Teacher Quality Enhancenent Grants Program — State G ants
Notice inviting applications for new awards for fiscal year
FY) 2002.

PURPOSE OF PROGRAM  The program provi des grants to States

to pronote inprovenents in the quality of new teachers with
the ultimate goal of increasing student achievenment in the
nation’s pre-K-12 classroons. For FY 2002, a new
conpetition will be conducted under the State G ants
program (State program. The purpose of the State G ants
Programis to inprove the quality of a State’s teaching
force by supporting the inplenentation of conprehensive
statew de reformactivities in areas such as teacher

|l icensing and certification, accountability for high-

qual ity teacher preparation, and recruitnent.

ELI G BLE APPLI CANTS: State Gants (including the District

of Col unbia, Puerto Rico and the insular areas) -- States
that did not receive an FY 1999 grant or FY 2000 initial
year under the State Grants program

APPLI CATI ONS AVAI LABLE: May 1, 2002.

( DEADLI NE FOR TRANSM TTAL OF APPLI CATIONS: July 1, 2002.

DEADLI NE FOR | NTERGOVERNMVENTAL REVI EW  August 29, 2002.




AVAI LABLE FUNDS: $33.8 mllion.

ESTI MATED RANGE OF AWARDS: Up to $5, 000, 000.

ESTI MATED AVERAGE SIZE OF AWARDS: $3.4 nillion per year.

ESTI MATED NUMBER OF AWARDS: 10- 26.

Note: The Departnment is not bound by any estimates in this

noti ce.

PRQJECT PERICD: Up to 36 nonths.

PAGE LIMT: The application narrative is where you, the
applicant, address the selection criteria reviewers use to
eval uate your application.

I f you are submtting an application for a State
grant, you nust |imt your narrative to the equival ent of
no nore than 50 pages and your acconpanying work plan to
t he equi val ent of no nore than 10 pages. Submt the work
pl an as an appendi x. In addition, you must limt your
budget narrative to the equivalent of no nore than 10 pages
and your evaluation plan to the equival ent of no nore than
5 pages.

For the application narrative, work plan, budget
narrative, and evaluation plan, the foll ow ng standards
appl y:

. A “page” is 8.5 x 11", on one side only, with 1”

margins at the top, bottom and both sides.



. Doubl e space (no nore than three |ines per vertical
inch) all text, including titles, headings,
quot ati ons, references, and capti ons.
. Use a font that is either 12-point or larger or no
smal l er than 10 pitch (characters per inch).
. For tables, charts, or graphs also use a font that is
either 12-point or larger or no smaller than 10 pitch.
Qur reviewers will not read any of the specified
sections of your application that--

e Exceed the page Ilimt if you apply these standards;
or

* Exceed the equivalent of the page limt if you apply
ot her standards.

APPLI CABLE REGULATI ONS: (a) The Educati on Depart nent

General Adm nistrative Regulations (EDGAR) in 34 CFR parts
75, 77, 79, 80, 82, 85, 86, 97, 98 and 99. (b) The
regul ations for this programin 34 CFR part 611.

FOR APPLI CATI ONS AND FURTHER | NFORVATI ON CONTACT: Brenda

Shade, Teacher Quality Program O fice of Postsecondary
Education, U S. Departnent of Education, 1990 K Street NW
Room 6152, Washi ngton, DC 20006-8525. Tel ephone: (202)
502-7878, FAX: (202) 502-7699 or via Internet:

Br enda. Shade@d. gov



I f you use a tel ecommuni cations device for the deaf
(TDD), you may call the Federal Information Relay Service
(FIRS) at 1-800-877-8339.

I ndividuals with disabilities may obtain this docunent
in an alternative format (e.g., Braille, large print,
audi ot ape, or conputer diskette) on request to the program

contact person listed under FOR APPLI CATI ONS AND FURTHER

| NFORMATI ON CONTACT. However, the Departnent is not able

to reproduce in an alternative format the standard forns
i ncluded in the application process.

El ectronic Access to This Document

You may view this docunent, as well as all other
Depart ment of Education documents published in the Federa
Regi ster, in text or Adobe Portabl e Docunment Fornmat (PDF)
on the Internet at the follow ng site:

wwmwv. ed. gov/ | egi sl ati on/ FedRegi st er

To use the PDF you nust have the Adobe Acrobat Reader
which is available free at this site. If you have
questions about using the PDF, call the U S. Governnent
Printing Ofice (GPO, toll free, at 1-888-293-6498; or in
t he Washi ngton, DC area at (202) 512-1530.

Note: The official version of this document is the

docunent published in the Federal Register. Free Internet

access to the official edition of the Federal Register and




the Code of Federal Regulations is available on GPO Access
at:
htt p://ww. access. gpo. gov/ nar a/ i ndex. htm

PROGRAM AUTHORITY: 20 U. S.C. 1021 et seq.

Dat ed:

Sally L. Stroup,
Assi stant Secretary
O fice of Postsecondary Educati on.




Government Performance and Results Act (GPRA)
TEACHER QUALITY ENHANCEMENT GRANTS

Goal: To improve the quality of teacher education and initial certification standards, and to improve the knowledge and skills of all
teachers, particularly new teachers and teachers who work in high-need aress.

Relationship of Program to Volume 1, Department-wide Objectives: The three initiatives authorized under Title |1 support Objective 1.4 (A talented and
dedicated teacher isin every classroom in America) by providing competitive grants to States for comprehensive teacher quality reforms; by providing
competitive grants to partnerships of districts and institutions of higher education for fundamental improvements in teacher education; and by providing
competitive grantsto States and partnerships for new strategies for reducing shortages of qualified teachersin high-need aress.

FY 2000--$98,000,000

FY 2001--$98,000,000 (Requested budget)

OBJECTIVE 1. IMPROVE THE SKILLS AND KNOWLEDGE OF NEW TEACHERS BY FUNDING THE DEVELOPMENT OF STATE POLICIES THAT STRENGTHEN INITIAL LICENSING
STANDARDS AND THE DEVELOPMENT OF STATE OR LOCAL POLICIES/PROGRAMS THAT REDUCE THE NUMBER OF UNCERTIFIED TEACHERS.

Indicator 1.1 Teacher certification standards. State Grantees: An external panel of expertswill find that all statesthat usetheir grant to strengthen initial
teacher certification standardswill have implemented higher standardswithin threeyears of grant award. Within 1 1/2 years of the grant award, these states
will have demonstrated progress toward implementation of higher standards.

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Year Actual Performance Performance Targets
1999: Thisisanew program for 1999 New Program
2000: 100%

2001: 100%

2002: 100%

Status: No 1999 data. Unableto judge.

However, based on areview of State Grantee
applications, 23 states indicated in their
applications that they are in the process of
reforming teacher certification standards, with
either recent improvements made or intended
improvements.

The quality of thesereformsis
unknown; also unknown is whether
grantees will actually carry out their
intended reforms.

Explanation: Thisisanew program so actual
performance data are not yet available.
(Examples of “progress toward implementation
of higher standards” include establishment of a
standards committee; state legidative action on
standards; or development of draft standards).

Sour ces. State Report Card on the Quality of
Teacher Preparation (Sec. 207).

Frequency: Annually

Next Update: 2001

Annual Program Performance Reports
Frequency: Annualy
Next Update: 2000

Nationa Evaluation
Frequency: Two updates
Next Update: 2002

Validation Procedures: Evaluation data
collection will be verified by: on-site monitoring
and review; and survey and analyses performed
by an experienced data collection agency with
internal review procedures.

Limitations of Data and Planned

I mprovements: Annual Program Performance
Reports will contain self-reported data from
grantees; State Report Card will contain self-
reported data from states.




Indicator 1.2 Certification rate. State, Recruitment and Partnership Grantees: The percentages of new and current teachers, who meet their state’ steacher
certification requirements, including passing content knowledge and competency tests, will increase each year.

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Year Actual Performance

Perfor mance Tar gets

1999: Thisisanew program for 1999

New Program

2000:

2001:

New Program

New Program

Status: No 1999 data. Unable to judge.

Explanation: Thisisanew program so
performance data are not yet available.

Sour ces: State Report Card on the Qudlity of
Teacher Preparation (Sec. 207).

Frequency: Annualy

Next Update: 2001

Annual Program Performance Reports
Frequency: Annually
Next Update: 2000

National Evaluation
Frequency: One update
Next Update: 2003

Validation Procedures: Evaluation data
collection will be verified by: on-site monitoring
and review; and survey and analyses performed
by an experienced data collection agency with
internal review procedures.

Limitations of Data and Planned

I mprovements. Annual Program Performance
Reports will contain self-reported data from
grantees; State Report Card will contain self-
reported data from states.

OBJECTIVE 2: INCREASE THE AVAILABILITY, PLACEMENT AND RETENTION RATES OF WELL-PREPARED, HIGH-QUALITY TEACHERS IN HIGH-NEED SCHOOLS.

Indicator 2.1 Placement and retention. Partnership and Recruitment Grantees: Therewill be an increase each year in the per centage of graduates from teacher
preparation programswith Partnership or Recruitment grantswho servefor at least three yearsin high-need schools, particularly high-poverty schoolsin

partnership districts.

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Y ear Actual Perfor mance

Performance T ar gets

1999: Thisisanew program for 1999

New Program

2000:

2001:

New Program

New Program

Status: No 1999 data. Unableto judge.

Explanation: Thisisanew program so
performance data are not yet available.

Sour ces: Annua Program Performance Reports.
Frequency: Annualy
Next Update: 2000

National Evaluation
Frequency: One update
Next Update: 2003

Validation Procedures: Evaluation data
collection will be verified by: on-site monitoring
and review; and survey and analyses performed
by an experienced data collection agency with
internal review procedures.




Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Limitations of Data and Planned

I mprovements: Annual Program Performance
Reports will contain self-reported data from
grantees.

Indicator 2.2 Support for new teachers. Partnership and Recruitment Grantees. The percentage of new teachersind

istrictswith Partner ships or Recruitment

grantswho receive on-going support services and education from their grant program for at least their first three years of teaching will increase each year.

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Year Actual Performance Performance T ar gets
1999: Thisisanew program for 1999 New Program
2000: New Program
2001: New Program

Status: No 1999 data on actual grantee
performance.

However, based on areview of Recruitment
Grantee applications, 11 Recruitment Grantees
indicated that they offered support servicesto
new teachers prior to receiving Title Il fundsin
1999.

Based on areview of Recruitment Grantee
applications, al 28 Recruitment Grantees
proposed providing support services as a
component of their Title Il grant; these services
include mentoring, professiona development
and induction programs.

Based on areview of Partnership Grantee
applications, all 25 Partnership Grantees
proposed providing support services as
components of their Title I1; these services
include professional devel opment, mentoring,
and peer networks.

Explanation: Thisisanew program so actual
performance data are not yet available.

Sour ces: Annua Program Performance Reports.
Frequency: Annualy
Next Update: 2000

National Evaluation
Frequency: Two updates
Next Update: 2002

Validation Procedures: Evaluation data
collection will be verified by: on-site monitoring
and review; and survey and analyses performed
by an experienced data collection agency with
internal review procedures.

Limitations of Data and Planned

I mprovements: Annual Program Performance
Reports will contain self-reported data from
grantees.

OBJECTIVE 3: IMPROVE THE ACADEMIC AND TECHNOLOGICAL TRAINING OF FUTURE TEACHERS.

Indicator 3.1 Content knowledge and teaching skills. Partnership and Recruitment Grantees. The percentage of graduates from teacher preparation programs
with Partnership or Recruitment grants who demonstrate strong content knowledge and teaching skillsin the subject they teach will increase each year.

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Y ear Actual Performance Performance Targets
1999: Thisisanew program for 1999 New program
2000: New program
2001: New program
2001: New program

Status: No 1999 data. Unableto judge.

Explanation: Thisisanew program so
performance data are not yet available.

Sour ces: Annual Program Performance Reports.
Frequency: Annualy
Next Update: 2000

National Evaluation
Frequency: One update
Next Update: 2003




Indicator 3.2 Technological skills. Partnership and State Grantees: The percentage of teacher s from Partner ship programsand grantee stateswho are
prepared to integrate technology into the classroom will increase each year.

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Year Actual Performance Perfor mance Tar gets
1999: Thisisanew program for 1999 New program
2000: New program
2001: New program

Status: No 1999 data.

Explanation: Thisisanew program so
performance data are not yet available.

Sour ces: Annua Program Performance Reports.
Frequency: Annualy
Next Update: 2000

National Evaluation
Frequency: One update
Next Update: 2003

Validation Procedures: Evaluation data
collection will be verified by: on-site monitoring
and review; and survey and analyses performed
by an experienced data collection agency with
internal review procedures.

Limitations of Data and Planned
Improvements: Annual Program Performance
Reports will contain self-reported data from
grantees.

OBJECTIVE 4. IMPROVE THE ABILITY OF TEACHER EDUCATION PROGRAMS TO CONTINUOUSLY IMPROVE THEIR TEACHER TRAINING PROGRAMS AND MEET THE

STAFFING NEEDS OF PARTNER DISTRICTS.

Indicator 4.1 Process of self-assessment and improvement. Partnership and Recruitment Grantees: the per centage of teacher preparation programswith
Partnership and Recruitment grantsthat have a formal processfor assessing the effectiveness of their graduates as classr oom teacher s will increase each year.

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Actual Performance Perfor mance Tar gets
Yeal
1999: Thisisanew program for 1999 New Program
2000: New Program
2001: New Program

Status: No 1999 data on actual grantee
performance.

However, based on areview of Recruitment
Grantee applications, 8 Recruitment Grantees
indicated they had aformal assessment process
in place prior to receiving Title |1 funds.

Based on areview of Recruitment Grantee
applications, 19 Recruitment Grantees indicated
they would develop an assessment process as
part of their Title I activities; assessment
activities include written or oral evaluation of
teachers’ work, student achievement data, and
interviews with supervisors.

Based on areview of Partnership applications,
23 Partnership Grantees indicated they will

Sour ces: Annua Program Performance Reports.
Frequency: Annualy
Next Update: 2000

National Evaluation
Frequency: Two updates
Next Update: 2002

Validation Procedures: Evaluation data
collection will be verified by: on-site monitoring
and review; and survey and analyses performed
by an experienced data collection agency with
internal review procedures.

Limitations of Data and Planned

I mprovements: Annual Program Performance
Reports will contain self-reported data from
grantees.




Targets and Performance Data

Assessment of Progress

Sources and Data Quality

develop an assessment process as part of their
Title 11 activities; assessment activities include
evaluations by other educators, student
achievement data, INTASC standards, and
teachers portfolios.

Explanations: Thisisanew program so actual
program performance data are not yet available.

Indicator 4.2 Collaboration among partners. Partnership Grantees: The percentage of Partner ship granteeswith a gover nance structurethat conductsa

formal assessment of the staffing needs of local districts, monitorsthe effectiveness of partner ship activities, and prov

activitieswill increase each year.

ides fundsto partnership membersfor new

Targets and Performance Data

Assessment of Progress

Sources and Data Quality

Grantees have a collaborative structure in place

Year Actual Performance Performance Targets
1999: 25* New Programs
2000: 25

2001: 25

Grantees have a formal needs assessment processin place

1999: 22* New Programs
2000: 25
2001: 25

Grantees monitor the effectiveness of partnership activities

1999: 24* New Programs
2000: 25
2001: 25

Grantees provideincreasing fundsto partner ship membersfor new activities

1999: 6* New Programs
2000: 25
2001: 25

* Baseline data

Status: Progress toward target islikely.

Explanation: A high number of Partnership
Grantees indicate in their program applications
that they are currently undertaking many of the
components of effective partnership collaboration.

Sour ces: Annua Program Performance Reports.
Frequency: Annualy
Next Update: 2000

National Evaluation
Frequency: Two updates
Next Update: 2002

Validation Procedures: Evaluation data
collection will be verified by: on-site monitoring
and review; and survey and analyses performed
by an experienced data collection agency with
internal review procedures.

Limitations of Data and Planned

I mprovements: Baseline data from applications
are self-reported and may reflect intended
program activities, not actual program activities.
Annual Program Performance Reports will
contain self-reported data from grantees.




KEY STRATEGIES
Strategies continued from 1999
None.

New or Strengthened Strategies

To expand grantee awareness of promising practices and increase the pace of change in teacher education reform, the Title || program will disseminate information to grantees and

prospective grantees in the following areas:

«  Strategies that some states have used to improve certification standards, reduce the number of uncertified teachers, and hold teacher-training programs accountable for training
highly skilled teachers.

+«+ Upcoming awards program for teacher education programs and the lessons learned from the award winners. For example, learn how the programs measure the effectiveness
of their graduates.

< Waysin which the Eisenhower Professional Development Program, Preparing Tomorrow’ s Teachers to Use Technology, and other related programs can be used to support
the program goals.

« Bestpracticesin thefield.

« Teaching opportunities for students and recent graduates.

To meet grantee and program perfor mance goals, including comprehensive refor m of teacher preparation programs, improved teacher recruitment practices and

stronger state licensure systems, the Title Il program will provide technical assistance and facilitate communication among grantees through the following means:

%+ Sponsoring activities such as focus groups, conferences, or workshops where participating partners can exchange information and ideas to enhance the success of the program.

Sponsoring workshops to hel p grantees coordinate with the Eisenhower Professional Devel opment Program.

Providing technical assistance to partnerships in the development of assessment instruments.

» Helping grantee ingtitutions share information on effective strategies.

0 base program and grantee work on the best research and the best practices, the Title |1 program will coordinate with other programs and organizations, such as:

The National Science Foundation’s teacher preparation programs and NASA'’ s teacher preparation activities.

Professional organizations such as AACTE, NGA, NCSL, ACE, AASCU, SHEEO, CSSO, and INTASC to promote program goals.

ED’s Office of Postsecondary Education programs: Preparing Tomorrow’s Teachers to Use Technology and GEAR UP; and ED’ s Office of VVocational Education’s teacher

education initiative.
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How THISPROGRAM COORDINATESWITH OTHER FEDERAL ACTIVITIES
«+ Coordination includes involving NASA’ s teacher preparation program grantees in technical assistance and dissemination activitieswith Title |1 grantees, starting with the first
Title Il project directors conference in January. Coordination efforts will also involve the teacher preparation programs run through the National Science Foundation.

CHALLENGESTO ACHIEVING PROGRAM GOAL
< The capability of the Title Il office to provide extensive technical assistance to grant recipients.
« Theability of grant recipientsto:

+ Develop leadership support in their states or on campuses,

+  Build broad collaborative partnerships with key stakeholders; and

+ Develop strategies to sustain the project after federal funding ends.
Grant recipients must overcome decades of neglect for teacher preparation programs among campus leaders such as presidents, provosts, and
members of the arts and sciences community. Securing the personal involvement of these leaders for the restructuring of teacher preparation
programsisacrucia, but often difficult task to achieve. The support and involvement of campus leadersin teacher preparation programsisa
precondition to policy and practice changes (such as changing faculty expectations or creating afaculty reward system). It is aso a necessary
precondition to obtaining financial support that ensures that high-quality teacher preparations becomes a university-wide priority and remains a

priority after federal Title I funding ends.
« Ensuring sustained political and public interest in and support of the Title Il programs.




INDICATOR CHANGES

From two years old Annual plan (FY 1999)

« No changes. Thiswasanew 1999 program.

From last year's Annual Plan (FY 2000)

Adjusted

< Severa indicators have been combined since last year to reduce the overall number of indicators. The purpose of this adjustment was to combine indicators from last year's
plan that were similar to each other into one indicator for the FY 2001 Plan.

< Thefollowing changes were made: former indicators 1.3, 3.1, and 6.1 were combined to indicator 1.2 for the FY 2001 Plan; former indicators 3.2, 3.3, and 6.3 were combined
to indicator 2.1 in the FY 2001 Plan; and former indicators 2.1 and 6.2 were combined to indicator 2.2 for the FY 2001 Plan.

< Thewording of several indicators was dlightly adjusted and given new indicator numbers; in the FY 2001 Plan, these are indicators 3.2, 4.1 and 4.2.

Dropped

« Indicator 2.2 was dropped since last year's plan. This indicator was a process indicator, measuring enrollment in academic courses, rather than an outcome indicator.

New — None.

Changesfrom FY 1999to FY 2001

Adjusted

« Indicator 1.1 (State and local assessments) was modified for FY 2000. The FY 2000 indicator remains unchanged in FY 20001, except for its Indicator number, which is
described above.

« Indicator 1.2 (NAEP reading and math) was modified for FY 2000 to target performance of the lowest achieving students and studentsin the highest-poverty public schools as
well as being re-numbered as Indicator 1.1 (a shared indicator with Goals 2000). The FY 2001 indicator remains the same as FY 2000.

< Indicator 2.2 (Standards and assessments) was modified by dropping the assessment indicator and including in standards piece in FY 2000 Indicator 2.1 (Use of challenging
standards) FY 2001 Indicator 3.2 (aligned assessments) brings back the FY 99 assessment piece that had been dropped in FY 2000.

< Indicator 2.3 (Research-based curriculum and instruction) was modified as FY 2000 Indicator 2.4.

« Indicator 2.4 (Extended learning time) was slightly modified in FY 2000 and numbered as Indicator 2.3.

« Indicator 2.5 (Servicesto private school students) was modified as FY 2000 Indicator 2.7 to delete “more effective communication, consultation, and services’ and substitute
with “effective implementation of on-site services to students’. For FY 2001, the indicator has been dropped as described above.

« Indicator 3.2 (Qualified teacher aides) was modified in FY 2000 Indicator 2.6 to shift the focus from credentials to district support for the educational improvement through
career ladders for paraprofessional/aides. FY 2001 Indicator 2.5 retains the FY 2000 Indicator and expands to include qualified staff in Title | schools.

« Indicator 4.1 (Implementing high standards) was slightly modified as FY 2000 Indicator 3.1(Establishing annual progress measures) and dropped in FY 2001.

« Indicator 4.2 (Linked assessments) was modified slightly in FY 2000 Indicator 3.2 (Aligned assessments) and substantially maintained as FY 2001 Indicator 3.2 (Aligned
assessments).

« Indicator 4.3 (Accountability: monitoring, intervention and assistance) was significantly changed in FY 2000 Indicator to assess only the provision of “effective assistance to
schools not making progress through school support teams and other sources’. The FY 2001 Indicator 3.3 remains the same as FY 2000 but has been expanded to include
public school enrollment options as described above.

« Indicator 5.1 (School-parent compacts) was modified in FY 2000 Indicator 2.5 to delete “ school staff and parents will report” and replace it with “Title | participating schools
will report”. The FY 2001 Indicator 2.3 has been changed to reflect a broader assessment of the effectiveness of parental involvement programs.

< Indicator 5.2 (Improved attendance and homework completion) was not included in FY 2000 Indicator 2.5 but used instead as performa




EMPOWERMENT ZONES AND ENTERPRISE COMMUNITIES

What are the Empowerment Zones and Enterprise Communities, and where are
they located?

The Empowerment Zone and Enterprise Community program is a critical element of the
Administration's community revitalization strategy. The program is the first step in
rebuilding communities in America's poverty-stricken inner cities and rural heartlands.
It is designed to empower people and communities by inspiring Americans to work
together to create jobs and opportunity.

In 1995, the Departments of Agriculture (USDA) and Housing and Urban

Development (HUD) designated a number of Empowerment Zones and Enterprise
Communities based on locally-developed strategic plans that comprehensively address
how the community will link economic development with education and training, as well
as how community development, public safety, human services, and environmental
initiatives together will support sustainable communities. Designated areas receive
Federal grant funds and substantial tax benefits and have access to other Federal
programs.

The Department of Education is supporting the Empowerment Zone and the Enterprise
Community initiative in a variety of ways. For example, it is encouraging zones to use
funds they already receive from Department programs (including Title | of the
Elementary and Secondary Education Act, the Safe and Drug-Free Schools and
Communities Act, the Adult Education Act, and the Carl D. Perkins Vocational and
Applied Technology Education Act) to support the comprehensive vision of their
strategic plans. In addition, the Department of Education is giving

preferences to Empowerment Zones and Enterprise Communities in a number of
discretionary grant programs that are well suited for inclusion in a comprehensive
approach to economic and community development.

The currently designated Empowerment Zones and Enterprise Communities are the
communities located within the cities and counties listed below. Please check the
following websites for the most updated information:


http://www.ezec.gov/

CURRENTLY DESIGNATED

EMPOWERMENT ZONES AND ENTERPRISE COMMUNITIES

(*denotes rural designee)

Rural and Urban Empowerment Zones (EZ)

CALIFORNIA:
CONNECTICUT:
FLORIDA:
GEORGIA:
ILLINOIS:
INDIANA:
ILLINOIS:

ILLINOIS/MISSOURI:

KENTUCKY:
MARYLAND:
MASSACHUSETTS:
MICHIGAN:
MINNESOTA:
MISSISSIPPI:
MISSOURI:

MISSOURI/ILLINOIS:

NEW JERSEY:

NEW JERSEY/PENNSYLVANIA:

NEW YORK:
OHIO:

OHIO/WEST VIRGINIA:
PENNSYLVANIA/NEW JERSEY:

SOUTH CAROLINA:
SOUTH DAKOTA:
TENNESSEE:
TEXAS:

WEST VIRGINIAZ/OHIO:

VIRGINIA:

Los Angeles; Santa Ana
New Haven

Miami-Dade County
Atlanta

Chicago

Gary/East Chicago
Hammond

East St. Louis/St. Louis
Kentucky Highlands*
Baltimore

Boston

Detroit

Minneapolis

Mississippi Delta*
Kansas City

St. Louis/East St. Louis
Cumberland County
Camden/Philadelphia
New York/Bronx County
Cincinnati; Cleveland; Columbus
Huntington/lronton
Philadelphia/Camden
Columbia/Sumter

Ogala Sioux-Pine Ridge*
Knoxville

El Paso; Rio Grande Valley*; Houston
Ironton/Huntington
Norfolk/Portsmouth



Rural and Urban Enhanced Enterprise Communities (Enhanced EC)

CALIFORNIA:
KANSAS/MISSOURI:
MASSACHUSETTS:
MISSOURI/KANSAS:
TEXAS:

Oakland

Kansas City, KS/Kansas City, MO
Boston

Kansas City, MO/Kansas City, KS
Houston

Rural and Urban Enterprise Communities (EC)

ALABAMA:
ARIZONA:
ARKANSAS:
CALIFORNIA:

COLORADO:
CONNECTICUT:

DISTRICT OF COLUMBIA:

DELAWARE:
FLORIDA:
GEORGIA:
IOWA:
ILLINOIS:
INDIANA:
KENTUCKY:
LOUISIANA:

MASSACHUSETTS:
MICHIGAN:
MINNESOTA:
MISSISSIPPI:
MISSOURI:
NEBRASKA:

NEW JERSEY:
NEW HAMPSHIRE:
NEW MEXICO:

Birmingham; Chambers County*; Green & Sumter County*

Arizona Border Region*; Phoenix

East Central Arkansas*; Little Rock; Mississippi County*
Imperial County*; Los Angeles; San Diego; San Francisco;
City of Watsonville/County of Santa Cruz*

Denver

Bridgeport; New Haven

Washington, DC

Wilmington

Dade County; Jackson County*; Tampa

Albany; Central Savannah River*; Crisp/Dooly County*
Des Moines

East St. Louis; Springfield

Austin*; Indianapolis

Louisville; Scott/McCreary Area*

Macon Ridge*; New Orleans; Northeast Louisiana Delta*;
Ouachita Parish

Lowell; Springfield

Flint; Lake County*; Muskegon

Minneapolis; St. Paul

Jackson; North Delta Mississippi*

City of East Prairie*; Mississippi County*; St. Louis
Omaha

Newark

Manchester

Albuquerque; La Jicarita*



NEVADA:
NEW YORK:

NORTH CAROLINA:

OHIO:
OKLAHOMA:
OREGON:
PENNSYLVANIA:
RHODE ISLAND:

SOUTH CAROLINA:

SOUTH DAKOTA:
TENNESSEE:

TEXAS:

UTAH:
VERMONT:
VIRGINIA:
WASHINGTON:
WEST VIRGINIA:
WISCONSIN:

Clarke County; Las Vegas/N. Las Vegas

Albany-Troy; Buffalo; Newburgh; Rochester; Schenectedy
Charlotte; Halifax/Edgecombe/Wilson Alliance*; Robeson
County*

Akron; Columbus

Oklahoma City; Southeast Oklahoma*

Josephine County*; Portland

Harrisburg; Pittsburgh

Providence

Charleston; Williamsburg-Lake City*

Beadle & Spink Counties*

Fayette County/Haywood County*; Memphis; Nashville-
Davidson; Scott/McCreary Area*

Dallas; El Paso; San Antonio; Waco

Ogden

Burlington

Accomack & Northampton County*; Norfolk

Seattle; Tacoma

Central Appalachia*; Huntington; McDowell County*



GRANT APPLICATION RECEIPT ACKNOWLEDGEMENT

If you fail to receive the notification of application receipt within fifteen (15) days from
the closing date call:

U.S. Department of Education
Application Control Center
(202) 708-9493

GRANT AND CONTRACT FUNDING INFORMATION

The Department of Education provides information about grant and contract
opportunities electronically in severa ways:

ED Internet Home Page hittp /A ed gov |

OCFO Web Page Internet  |ittp://www.ed.gov/offices OCFO/gcsindex.html |



http://www.ed.gov/
http://www.ed.gov/offices/OCFO/gcsindex.html
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